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ABSTRACT 


This study was designed with three purposes as follows: 

(1) to explore the expectations of kindergarten and grade one teachers 
in relation to the language performance of beginning grade one pupils; 
(2) to determine discrepancies between these expectations and the 
actual performance of the children; and (3) to assess differences 
between the expectations of kindergarten teachers and those of grade 
one teachers. 

Twenty-eight beginning grade one pupils, thirteen kinder- 
garten teachers, and twenty-three grade one teachers from fifteen 
elementary inner-city schools of both the Edmonton Public and Catholic 
School Systems participated in this investigation. 

The Teacher Expectations Survey Instrument was developed to 
collect data on both teacher expectations and the children's actual 
language performance. This instrument consisted of twenty-four 
selected language-related skill tasks involving listening, speaking, 
reading, and writing. The teachers were asked to indicate their 
estimates of the percentage of the beginning arade one inner-city 
children who were expected to complete successfully each of these 
tasks, based on the two criterion measures designated as "could" and 
"should." The "could" criterion reflected expectations based on the 
teachers' view of the children's capability of performing successfully 
a certain task. The "should" criterion mirrored expectations based on 
the teachers' conviction of the desirability of the children's 
successfully completing that particular task. The appraisal of the 
actual performance of the pupils on all of the tasks was made after 


the teachers had completed the questionnaire. 
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To determine the nature of and the differences between the 
expectations of the two teacher groups the correlation coefficients 
were computed by DEST@ 5 and the comparative results by MULV 15. 
Furthermore, to assess the discrepancies between the expectations of 
the teachers and the actual language performance of the children, 
confidence intervals were established relative to the teacher 
expectations and the actual pupil performance. The comparisons of 
these two intervals classified the teachers' expectations as under- 
estimated, closely estimated, or overestimated. 

The results of the study show a wide range of teacher expecta- 
tions. High correlations were found between the "could" and the 
"should" responses for most tasks by both kindergarten and grade one 
teachers. There were some similarities and some differences between 
the two teacher groups regarding the way their expectations of the 
performance of the children on the various tasks correlated with each 
other on the "could" criterion. The same was true with regard to the 
"should" criterion. The responding teachers made more reasonable 
estimates by basing the expectations on the "could" criterion than 
they did by basing the expectations on the "should" criterion. No 
statistically significant differences were found between the two teacher 
groups' expectations for the speaking, reading, and writing tasks. This 
was true when comparisons were made both with regard to individual tasks 


and with regard to combined tasks according to categories of speaking, 


reading, and writing. Also, there were no statistically significant 
differences between the two teacher groups' expectations on the 
individual listening tasks. However, there was a significant differ- 
ence between the expectations for the combined listening tasks, but 


only on the "should" criterion. 


. ; : _ a 
rte 2 Sie br’. PS 
—_— 7 A) ai ort ¥ 
. ~~ i - . 2. @ 
Pan 


ani inetd ggnnenvattib sa bats %. 3 


s 


ee 
2hagtol tga catssisr0s oft eqn netp. io om ont wea 


“pat 


Cah iit i 


> = <4 o. 


2H TFSI IONS say naewssa eet anbqarigany: sit 29206 98 8 nt 
wirbbhraa ads Ro ponsiriored oanuprns Fata os ott 7. rotor ad 
eT hae 4 e 


a 


WM yd 2dfuess avi 45% 509, ag Pas & qr23a. eb 


« 


; i 
vodgcat att ot oviietay Deduttdmtes! 6 w etewnstint ‘son i | 
eonsinioriey fi dai inutos act bap sootaetoeg 


to 2hO2F NECTHIOS ont ; 
~obmr 48 2totsstzadxe ‘219ross? pad barr reesta efey' asat, ont 


patent 29790 XO). batenttes Yezet> ba: 


3 f rw ¢” 


~§35 98% aroses 2D. apnry, S07w & WONe NOt Ha? ets! th. aauasn eat . 
att bun “biwoo" sit caawsad Eauet atew enotdels'yreD ag ee 


BO SDB IP: boa fotvsotoberd djou, yds Bkeas Tang 1% apenonpey ioe 


1 th ornd® Neve asta ett hun? 2. Swe yt Sed stot 


neanted Zepasvatt Th ewe © | 
” =, ity - ny 
ett to endtipiyadxe iio vemane proses? equere bac 


Us 


‘ 


asae age betdsfaisoo eszsi cuoinay si None miine and to Sons IC TSG 
mere 
‘ ’ . ee) ee " . we A 

647 of tryspe7 “2iw su)! esw Smee etl 1orieiis bfuos” 9 


AOR si Hm =24n9668 onrbnog2< cart? aoinesy. 


&{ UBWV2S57 
ay errs wit : wt sunk 
not sofaestix2 “bivos” sat no anonsIss 925% :9 oid. ontead we 233 


of .aosyetieto “bivere" sit ng addi dadaeqas ants priest x. 8 > 


, A 5 
side 
yetiosst ow? ot? noewtsd biuot sow sane tb. inane Viagteylta 2h: 


oti .polees. ont ginw bne . ont best pont aBaRE ‘$3 aah gmat soins he 
ress feubiy phat 3 biepe Ayiw dtod sbi id enor 
oh ke i Yo. 2ationast 75 opt patbapaas: ge es es \ aA Fit ioe ‘2 bane ate 
A, ai aia art J a 


als, 


| 885 at tngre-wel (aptaet tose c) ve ee 
scence: ill aquer 


Dak aoe ae  Y 


ACKNOWLEDGEMENTS 


Deepest gratitude and appreciation are expressed to Vice- 
President (Academic) M. Horowitz and Dr. M. A. Affleck for their warm 
understanding, encouragement, valuable advice, constant support and 
assistance, and devotion of time. 

Sincere thanks are extended to Dr. P. McFetridge, Dr. J. 
Bishop, and Dr. I. McIntire for their time, interest, and constructive 
criticism. 

The writer is grateful to Dr. S. Hunka who advised and 
assisted in the analysis of the data. 

Appreciation is also expressed to all the teachers and pupils 
who participated in the investigation and to everybody who assisted 


in the completion of this thesis. 


vi 


nenotaae noo 
7 ni : be Pe , > kd ™ , Pu id 
ae 


-eorV od hedebrene 975 nor rstoatgng os oud hasrb sepa om 
grinw *Eadt “ot sroTtIA <A. 40 tis sifwortclt | M (iobaiA) Tn ig on 
bes Meqque tnsteno> .sotvbs ofdtauléy snahosna, atte 
) ait to noi dowels sbits sao 0 
-L inf popbtadstot’..9. .10 a2 balinstxe ove: 2sugrle sveomke ri 7 
avitouytcans bac Porte omits stadt Or mare tee ee 
1306 soe ttt 

bre iboztvbs, art emt: «2 He 09 twtsenp a netiewedT im 
on 
fe ia to 2 siti ed aj bateh fen | 


| Fs id . y 
2fiquay bf£  a¥ofopet ons { ik oF Dyedenaxe cate zi noftsisgvaga , “ee 5. 


‘ : j yi ; A. “6 ; ee we af 7p 
bed2rees odw ybodyisvs of tas noPteehtedyir ens wr bankai ga “ 
+ °F! aotyeiqnos: ony et 


TABLE OF CONTENTS 


CHAPTER 


co TEAMU RO L O00) A eo See its en heen ey ee ee 


Uy Gem ee cite. cy. a ene ee Oe Mem ea) Za sy 
RESCarCHMUUES LIONS © <<) 4. 34a) een tee a teetr y Me lyh 5 
BS SUMO LOL Smiter fo bos ive. oa Gane ns ee, 95, Lid 
DERI CrON Smear cers Te cs: «viv, gece Ee eh: Fi Mcmaee 
SIL CAL VOUS WM geeet ls is) soice. seg IPS rare cds 
SRO CANCCMe a es. 4 fc). Cee eR As Acs Boercen te 
OVEIV COW REE rmr Sis es os. ok ao is RememeeUNen ars 
LPE CLA UEUBUTLERALURE So) f: Gisrues een Nn Sec iells Sette. vs 
Teacher Expectations and the Inner-City Children 
Determinants. OreExPECLACIONS: matcemewe: ote ss cece) cy us 
EXPECEONCVALTIOCUSS . .\-sopr aimee ne eR te) ae ESO eee 
Pipim cat 1 ONS at OYUN 1S Pe OLOGY eee nee nen. 
feacherseun i nner-Cicy.Cht arene sae ben) oes ek 
feacner-and: tne Group NOVMot we sees. tk ee 
teacherand tne: Inner-City ocnool san] = as. 
PRL Lec Oise Ol Lit US i) LULL) een meets eee ee fei Nae 
Continuity of Teacher Expectations ......... 
MOLL Ca TOUS ELOlaCN i Sa bUGY stan cote) Sigs otis ne! a 
Language and the Inner-City Children ...... 
PO nICALIONG TOY CiISeOLUGY wos, ccs eine wy we ee 


NRE MMT 6° oc) SSM eal Rites. ais Gal Be x6, er wp 


vii 


“ 


> 


s 


. warb[tAd utro-venal odd bits enciiatosqx? teigseT - 


enottzavp Rovseesh 
| jhlon enot tar tes 

, (ine Pe say aOR La 

Jt Roce Recasab ci dias if ding & oanmattingts ; 4 ay 
a ie 3 ' wolvyev. as 

ck le diy SRA OTA GE 9 


enoteeisenxd Yo esesntorsted 
cok nares 9 ee alee “RESOTES yonat anges | /3 
at at +87 anotssot Faml. ; 


CHAPTER 


III. RESEARCH PROCEDURES 


. . 


Instrumentation 


Format nd, 
Criterion Measures 
Selected Tasks 


Task Organization . 


Field-Test and Findings 


PTLOCGStadyss Uns. 
Teacher Expectations 
Pupil Performance . 
KESULCS eter meoen iy. o. 

Sample 
School 
Teacher . . weet 
Pupil 

Dataycolleccion.... -. 


Teacher Expectations 


The questionnaire . 


The interview... . 


Pupil Performance . 


Testing procedure . . 


Testing situation... 


Data Analysis . 


Teacher Expectations 


overt Freres Ff refer HO a ww “*# -eH @ 


te ee Se a a ee en el 


ef ee fe ae ss 


+ € ££) £ uw 


PD, @ ce a | ea 


Pupil Performance . . 


Summary . . 


viii 


FESS RR ER RARE 


> © wm -« 
‘+r + 


Oo 
> 


«- 


ane 


. . . . . * . 

« * - . . , 
. » « 
7 . 

7 ’ 

- * 


. . 
. . ‘e.7 
“ 
. ee) 
. * % 
° ° 
* 
’ ? 
. ‘ 
i 
a 
. ° s 
» ‘ * . 
eS 
*- * 
‘ . « - s 
; 
a 
é . - . +. . .” 
4 
s 
i] 

. . . - . << 
. 
ae 
2% 
2, 
x 


ay 


= 
>. 
a he 


. i 
a : glest borane 
: | gottextnsey® ast 


i ‘sous bis reat Oat? 


snotiies 29g83 sytoeeT 


it . . . boarle2 2 a 
+4 5 3 4 ‘EdORST | 
— ; Frqut : 


» xt? softs 
_ aonemnver iat Thqu4 


Aimee: | 
oe. ee 


- nofszeT fod sisG 


: 


CHAPTER 
IVSe VATARANALYSES AND EINDINGS, ..¢ 54 1 5 264 © s 


Nature of Teacher Expectations 


Language Tasks and Teacher Expectations ..... 


Relationships between the Teacher 
Expectations Based on the Two Criteria 


Correlations between the "could" and 
tne snould responses.) weer pes 


Correlations between the "could" responses 
Correlations between the "should" responses . 
Conclusions . . 


Comparisons between Teacher Expectations 
and ePuprisPerformance? (McTSo. 78 FRE sw. 6. 


Pupils' Actual Performance 


Comparisons between Group Teacher Expectations 
and Pupils' Actual Performance rhe ae 


Comparisons between Individual Teacher 
Expectations and Pupils’ Actual Performance . 


Comparisons based on the "could" criterion 


Comparisons based on the "should" criterion... 


OTCVUS ONS mene EU ve © koe eee rie, Pace rae ie ae 


Comparisons between mae of the 
iwosteacher Groups ... . 9.4 i ee 


AYDOCHESES FIeSLING. Usb. ee ee 
RESUS wes, ea ONS 5s, Cae RS ree eee ae 
CONGLUS IONS One eo oe Snorer cs emt Sin Men es 
UMC Y thy. so > ts ee eet Bakes cae ie ep cihwcouss 4) <a 
V. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS . . 


CE TIRES Get MBO, ES eid ea ge 


ix 


PAGE 
53 
a9 
53 


63 


64 
64 
72 
78 


80 
80 


83 


83 
94 
103 
104 


105 
105 
107 
113 
113 
115 
115 


zaznogee1 "hiuc>” sAt-ddawiad: enotieteswm =, 


4 | 7 
SIN METS +¥8'1. THnissh.. “alta = - - 
oe am NS 
a : t 4 is rn 
notistyacxs ~aPassT qos necwtad enoetreqaod as 
>i i > + 


varias] eubivrbat wogured eoortregmad 
sone 45 fausok “atieot bes ano ‘Se3suqnd 


noredixs “>huor” SH ito bezad greziyaqe) | 


nofistier “olvéne”" sith 0. Saeed enc2i ‘raqnoD <a 


, a - a5 a ; AY owe oF \ 
P on ' “> ~ a) | i 
i 3 phen Ohl aa 
- ie aml rabaa ee ; 
oD « ‘aa et 
, EB hae Ta 
i sa ; , 
ai 


6 ee 


| eee dou om tan 8 


‘al 


ate <4 anohtmasana ~vaAna? *o. srotet ie, oa 


. enottassoqxd r9io6aF ing 2A26) opnadiiad 


x, 
“ae . 

sgAgset ‘ord ASoudad' “eq?danot te tee ee 
. pres owl Sag. 0) bazeh zaotte toed a. 


bné “biwoo" sft nsdwied siebiks fend | 
|. esaneresn “pe tunte” one Shag 


Mmoges4 “oTyede" ants ‘Hones zt TONSALETOD, ie en 


i </ead eal tae oe enoted isa0d 


ent }eiasaxa edges! yaewsed anor’ reaped ose 
¢ 

* 4 * ° * ’ * iT 

* 


>. ane tetiss -Thget fee | i 
1 4 ; 7 


5 iotaared tists ot - fF i fu ID I iget BAS y « \% 


44, os 
= i? of . u\ iy" &. 
' = 


se 40% % Fes ee dy nor eufzn0d an >i 
ee i” i Li 1 ha rte 
SnasWtad 2noetneqmod 

< a ysiosst owl 


iw ee Ps ee 
‘ “i 


CHAPTER 


Implications for Education ...... 


Implications for Further Research. . . 


BIBL LOGRARHYege Estimates. for. Calidren“s Actual. . 


APPENDICES 


A. 
Bs 


TEACHER EXPECTATIONS SURVEY INSTRUMENT . . 


CORRELATIONS BETWEEN ESTIMATES OF THE 
KINDERGARTEN TEACHERS FOR THE VARIOUS TASKS 
IN FOUR LANGUAGE-RELATED SKILL SECTIONS 
Baste ONSthbe GOULD: ‘CROTERION © "geen an 


CORRELATIONS BETWEEN ESTIMATES OF THE 
GRADE ONE TEACHERS FOR THE VARIOUS TASKS 

IN FOUR LANGUAGE-RELATED SKILL SECTIONS 
BASEDPONITHESY GOULD PCRITERLON: Latineeer.: 


CORRELATIONS BETWEEN ESTIMATES OF THE 
KINDERGARTEN TEACHERS FOR THE VARIOUS TASKS 
IN FOUR LANGUAGE-RELATED SKILL SECTIONS 
BASED ON THE "SHOULD" CRITERION... ... 


CORRELATIONS BETWEEN ESTIMATES OF THE 
GRADE ONE TEACHERS FOR THE VARIOUS TASKS 

IN FOUR LANGUAGE-RELATED SKILL SECTIONS 
BASED ON THE "SHOULD" CRITERION. ..... 


SUMMARY OF THE FINDINGS ON INDIVIDUAL TASKS 


FAAS 

3 arr Le 
OS 5 ya Abe Cepia i 
_- Sree a ae ae eee 
ssi Pigs Vdegy oe yada 
2 aCe ee eee ee 
LS ie 


ile rt Wat SHY Sop Mr 


eas 


ivf 


mH asi nes DOT TAT: aang pawART a 


cere ZUOTRAY aH AO. 2taHIART. 340. 20RRD os 


2 “DROIT 22 ARP-OITR 39 -3ORUMMRS MUO? an 


_3HT 3OaatRaG ies. iat ae QHOTTASIMIOD 3 
eho az gE USTAUIRAADAMAIAS U07 AE: 


. iy Ves 
4 € dog 8 » 
aha f ‘ .! ~*~ =e 
nae ." my sn 
AG mj 
re) f ane 7 
) ad ) 
a > inc. a oy ot it 
- a . - . ae, °. ae a . 
Sb ehal le le cial se teh e sibnaemmucel 
; ig Fes 2 a ek he : ao 
“ no bseoob sem 2nontaay Lia i Poa 
: ; wi , 


daxss2ah vst “itt anotisai teat 


- si yeh : hd . a a + "yee 


ine 
, 0, gered ae. ae avosravaanon- ee | 
f ya nie Se 2 
332 gee 03 4833 n= Beh — 8907; Ab. “ 
WOERST ERD “GRU TRO ir 


th r 
eo 


Aer 3 231 ghee? 1 ygadian Bi et cegaR0 7 


STIS SNE ATR STAM RE HD OST ML 
ae Tip “abo” Set 0 oa | 

: 

7 0 astan sawTae 2WORTAS3 a! 

“11 SRYOANT. HOt QRS SAST #2; HAQRIOKTA he 


WOl RITES 0 ROHe" BHT AO M3208: 
‘3 é hae 4 12) oo At 


T. 40° ph R a 740 30ARD > 
panel SHT clio 


TABLE 


LIST OF TABLES 


Number of Years and Types of Teaching 
Experience of Kindergarten and Grade One 
Feaorensi Ventuene. Yask<. Succensfh ee 


Kindergarten and Grade One Teachers! Range of 
Percentage Estimates for Children's Actual 
Performance on Each Task in Four Language- 
Related Skill Sections with Group Means and 
Standard Devaationsie J). crem.. . : 4 


Correlations between Estimates Based on the 
"Could" Criterion and Those Based on the 
"Should" Criterion by Kindergarten and 

Grade One Teachers for Each Language Task Item . 


Correlations of r > .694 between Estimates of 
the Various Tasks Based on the "Could" Criterion 


by the Kindergarten Teacher Group ......... 


Correlations of r < .095 between Estimates of 
the Various Tasks Based on the "Could" Criterion 


by the Kindergarten Teacher Group ......... 


Correlations of r > .694 between Estimates of 
the Various Tasks Based on the "Could" Criterion 
by the Grade One Teacher Group . Serts 


Correlations of r < .095 between Estimates of 
the Various Tasks Based on the "Could" Criterion 
by the Grade One Teacher Group . Jeria . 


Correlations of r > .694 between Estimates of 


the Various Tasks Based on the "Should" Criterion 


by the Kindergarten Teacher Group 


Correlations of r < .095 between Estimates of 
the Various Tasks Based on the "Should" Criterion 


by the Kindergarten Teacher Group ......... 


Correlations of r > .694 between Estimates of 
the Various Tasks Based on the "Should" Criterion 
by the Grade One Teacher Group. . rine eae 


Correlations of r < .095 between Estimates of 


the Various Tasks Based on the "Should" Criterion 
by the Grade One Teacher Group . a eS 


a 


PAGE 


44 


54 


65 


67 


68 


69 


70 


73 


74 


je 


76 


FWA 


~ 


0) 


a) 


s ie a 
= a < @ (es : 
— ie ; rs a 
mi ye a 
9 ] : - 
ior. : 
: ere t 


ay 
Se ae ee | 
62 Rg tee fi P 
a ’ * 
wat a 
ivf 


pnfrossT + sie bas 26eY 40:9 
ent ebbndt bis ERR Tab T? te ager regs 
‘ 7. ® * . . he . . + - ¢ a * , * - . id evertngst t 


is 


= 


to apnatt axestaaet "ai g08xd ‘bre. watnaproboi 
fata a‘ ahl te eet ane iagg apsiaoret 

-gteupne cere Af dest toed no. sonaemoris4 

| bre anes quod ste hy enok jet AK besetah, + 

er oe ee. Re enohset ved onetimage © 
att! gu beeen Pes ETAT Qaswsat ‘gnoty feted: 

eit no, Bache ‘Sdeet Sag) ao tre TENa twos 

St ES ash VES) atti ye be & Gitnet 13: ivone” < 

mati tee) meyened dxe9 yot 2xsdseeT antk ee 

Yo 2 atau 323. gay gay pod. <* to pdohd ef 
noteas 47 Ubi vod" lakfaied, aged 2Aznf 2yert 168 ort 
ce YS te eds wetfona f eaerebnnh seed 
$3 %, 

40 2ovdniizd Pages rao. ee rer eee titel 
not+etind “hhuok 46 hnteebaect ad. wT. SUS 
qua vataset nels sp bth s 

te 2asamised Haowsaty RES. < 1.7 
mofvasin)d “prucd" eee we neen4 222s7 

oe ee ee sy 2 RR EN sesT and ied 


to estanf 2s egwtiod 285 > to enpissie i 
nortetia) ‘ofuol “Sram paged: 2kesT Meenas a “4 
Pie gh ww," E ka, oe + Guewe fenioest onl obeys Hitt: mis 
ee oe vis 

10 .egsent p22 i BRS +. 9 Yo enh 68 Oy 
saived ry “pfiore” ae ea oe Sa liled anh 
. . * . <> ~ . . q ¢ i¥ 7, ehsrainit 
te estontt23 ues 
rol ‘99 no “bivads" si5* 
a 6 a an OS Oe . Ow: 43 } 


Wwe poem "24. tonmtad 4 , PR. « 
- wotiaatro a “ae a : 


? 
¢) F 


TABLE 


13: 


16. 


Las 


18. 


Re 


ey 


Number and Percentage of Beginning Grade One 
Inner-City Children Completing and Not 
Completing Each Task in Four Language-Related 
Skawirsections ween. Teacner Evieriatiions . .. 


Fourteen Language Tasks Successfully Completed 
by Fifty Percent or More of the Twenty-Eight 
Inner-City Grade One Children ........ 


Five Language Tasks Successfully Completed by 
Less than Ten Percent of the Twenty-Eight 
Inner-City Grade One Children ........ 


Number and Percentage of Kindergarten and Grade 
One Teachers Categorized According to the 
Comparisons of Their Individual Estimates and 
eheePuptisseActaalsPerformance . . 2... ; 


Group-Mean Vectors of the Kindergarten and 
Grade One Teachers for Section 1: Listening 
Based on the "Could" and the "Should" Criteria 


Group-Mean Vectors of the Kindergarten and 
Grade One Teachers for Section 2: Speaking 
Based on the "Could" and the "Should" Criteria 


Group-Mean Vectors of the Kindergarten and 
Grade One Teachers for Section 3: Reading 
Based on the "Could" and the "Should" Criteria 


Group-Mean Vectors of the Kindergarten and 
Grade One Teachers for Section 4: Writing 


Based on the "Could" and the "Should" Criteria . 


Probability of the Differences between the 
Group-Mean Vectors of the Kindergarten Teachers 
and Those of the Grade One Teachers for Each 
Language Section Based on the "Could" and 
tnesesnoutd iChiteriatacher.tepectations ... 


Xii 


PAGE 


11] 


a }s 
he , 
— : = ¢ a? _ 
r¢ » 
— pr : i , 
& 
A a 


pad abana orig head, 7 Syntnsyi8% bye! 494 : ea 
+p bis anvftelqmed navel hi yt on ‘ \ 
bade far-onauens.! wor At. west Anes trong 
fe Wh SI ne ate te ak ee ROA 
<r nee 
bade! quo? uf futeegooue- real Poy prod ane 
. i tApES-vinawl ott FoAeaeM ms saoweett. wert ~ 
Be ek Se hc Re we hae ney WO and aber ae 


vd batefawold viie gaa ware 22a: apaupned: ee 
tip ta - aaa ait. to) dnoavet wet aegs: ta 
Mo 2 ee ee TIN end aban? yttOn toni! 


Ss 8: j byte i a Guts binds rt) sapncne yal, J hits eT ae 

| sdt, GS Onno Paes opetay ireeshae? 5a 

ay bas coket hoes aun! wii tt ‘Lo dtae tasdinio 
2. ew sn Ba IST Teotak. “SPigutians. 


+e) aatrepiebalt-sus: % wrodgey tt che aa 48 
bariial | ‘Tt feigaae yo? e4arsect wey bers 
POF. oD Beet cade” ont bac “GlHed” ene Ae. bied 


he 
via WedujA Sty lnetgd s OM reeapre Ging 
Sin wares 36 ¥Gl ev4c>neT gat ats 


enr .. 2... BiteaisO “hbfiwede srt brie rae ais na b 


bap ads re ait to zressa¥ soaMtdque 

‘pat heal we Apiioe? <ot cretionel sad obed 
OF 40. «6 bo SPIBHO “bluone: ads Gas “bfy03" att 8 oneed 
: brea mad | oo eb Ee udt th 240t¢geY neeM~ oats er 

Pp WS} 5 ers AO F982 *o? pxstiogeT Sad. und ne 

(ff...) .emettad “otundk vr bivs “eiuey” aad no Peed ie 


arid fa ated en pein sid to ebtttanderh 
ersoke! 1776 fi fees “asoM-quond 
fet "at get af? Fo sont e 
bas “hiHOS, died Bao Hui sos? Gps 8) 

RP intend. ewer 


. a ap aT, 9 
on: ¢ hoe ; 


LIST OF FIGURES 


FIGURE PAGE 


1. Comparisons between Teacher Expectations 
and Pupil Performance for Eight Lanauase 
Tasks in Section 1: Listening, Based on 
tnes=Courarccri terion? 2210" Coneehy Ine andl ysis oF Fae 85 


2. Comparisons between Teacher Expectations 
and Pupil Performance for Eight Language 
Tasks in Section 1: Listening, Based on 
PORE SOU Lam Gis COLTON) @ s: \s «benuP ewedt co ee8ee eek + oe OO 


3. Comparisons between Teacher Expectations 
and Pupil Performance for Seventeen Items 
of Six Language Tasks in Section 2: Speaking, 
Based on the "Could" Criterion ...... Fah AE Tea. oe OL 


4. Comparisons between Teacher Expectations 

and Pupil Performance for Seventeen Items 

of Six Language Tasks in Section 2: Speaking, 

Based on the "Should" Criterion eaeeeeees) 88 
5. Comparisons between Teacher Expectations 

and Pupil Performance for Six Language 

Tasks in Section 3: Reading, Based on 

weve could Criterione?..© oOo Ve geeey TRF QTR at 25. expe 89 


6. Comparisons between Teacher Expectations 
and Pupil Performance for Six Language 
Tasks in Section 3: Reading, Based on 
Premed. CPT COLON) « .. 1-5) on eenes te 90 

7. Comparisons between Teacher Expectations 
and Pupil Performance for Four Language 
Tasks in Section 4: Writing, Based on 
the "Could" Criterion C RONGOG, Ot, The .aupect Plans 91 

8. Comparisons between Teacher Expectations 
and Pupil Performance for Four Lanaquage 
Tasks in Section 4: Writing, Based on 
Pee onOUdeCniCerniOl: .0 «ice ee ans eas A See arte Poem 9/4 


xiii 


33049 


Fe tg 
Ss 


oF 


cS 
ae 
~ 


de 


fe 


eee ae © or essen’ BFE SS sinless ste. none af 
: . 7 T's a ae 


VF Asags é Ot 4s2 Oi (alae! ropansagd “Rte Te 


 afgtgatogte® sanosel weented surat 


: eat 
b, of Teas 
/ . - aie aa 

oy é ' 

f a 


enortstogex? ‘aie qnaarsd eadervse a 
sosuriss i der “at gocanaatres, igual vie i 
Nd-bagel iBat piers. =f mokToge HF. atest a 
ts, Le ear “tea” one 
enotraissdad agaseat nidawgod cacckapegned” . ‘. 
apenas! S4573 407 aovpirvo? 499 Equa a 7 
nO Rec t.£ perdeterd | fhoett: ye. ae eaeat 
oa Gace notishi? “bug one mak 


Ais S 7 1x4. 14! ‘ if at fran egeu anak sient.) 
haath, OF soho Sigua bes 


moras iy “STUcT™ Sabine: Bae 


$551" Neahtdvar vot bys HIat | hag *s 


343 10 B a 


AR 

ae 
. ; : YY In. Ay og i ~~ 
snaité i nena -Beoae! Adca/tad 2net ve 
scene ! <taeAot cone ea ie 


& 
“| 
~- 


5° p8e =* ari re! ona Be ‘A . < 0) f 3 3592 nf edzeT 


yee OTIS] P39 


. Hg igesnsan? e4dose! reowtad 2: riche. 8 
suatbee b wil FO? - sonsorigiess Piqut bits . hie - 
no reeet _patbnae “€ sortzed ot etek 

ear yy Se = haley P42 “bf aod" baby ae 


2noF t6Fpgqxg + yagaseT aseuted enozt15qme) | 
Spaubsdss HOF Wer Sargmariot, taut bie © 

ns boseg pr ‘Papi toes nt cleat 
eee rnd <a 5 anche Mid 


2nat deg 250x099 
-SSeHOR BL ioe 
nr Lect 


CHAPTER I 
INTRODUCTION 


This study has as its major concern the analysis of teacher 
expectations in relation to the language performance of young children. 
It includes also the exploration of discrepancies between the expecta- 
tions of teachers at the kindergarten and grade one levels and between 
these expectations and the actual language performance of beginning 


grade one children. 
Need 


A review of the related literature in the area of teacher 
expectations reveals a number of studies investigating the factors 
which impinge upon the teacher's competency in formulating expecta- 
tions for students. These studies have also dealt with the ways in 
which teacher expectations become self-fulfilling and either inhibit 
or facilitate learning through the effect they have on students' 
learning outcomes (Elashoff and Snow, 1971; Brophy and Good, 1974). 

Indeed, there is no dearth of studies on the expectations 
that teachers hold for the performance of children (Bronfenbrenner, 
1976). Bronfenbrenner (1976) maintains that the analysis of teacher 
expectations requires an assessment of how teachers perceive the 
performance of children. | 

According to Thomas and Bowermaster (1974), one kind of 


discontinuity between the preschool and the elementary school relates 
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to the different expectations held for beginning grade one children 

by kindergarten and grade one teachers. The similarity of expecta- 
tions held for the young child by teachers at different grade levels 
may or may not be important. Its importance depends on the impact of 
the expectations upon the child and also on the content of the expecta- 
tions. There is little research on the content of expectations. Also, 
the problems involved in transferring from preschool to elementary 
School receive surprisingly little mention in the literature of early 
childhood education (Tizard, 1975). 

Success in school often depends on the ability of the learner 
to understand and use language. Because of the nature of a child's 
development the continuity of the development, enrichment, and 
refinement of a child's language from preschool through elementary 
school and beyond is inevitable. Moreover, to some extent, language 
is maturational. The teacher is cautioned, therefore, to set realistic 
goals and expectations which match the child's gradual acquisition and 
development of language (Tough, 1976). Schmuck and Schmuck (1975) 
state that, if teachers are to be instrumental in helping each student 
perform optimally, one of the essential understandings they must have 
is related to their own expectations for students. Teachers, therefore, 
should periodically assess themselves or be assessed by others to see 
how they perceive the pupils' performance and how valid their expecta- 


tions are in relation to the child's actual language performance. 
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Focus 


In May 1976, the Pupil Personnel Department of the Edmonton 
Catholic School System completed a survey of kindergarten and grade 
one teachers' perceptions of psycho-social factors influencing their 
pupils' achievement (Barrett, Campbell, and Ritcey, 1976). Findings 
revealed greater discrepancies existing in the inner-city school area 
between these two teacher groups' perceptions of the readiness of 
children for grade one. As a consequence of the discussion with the 
Director of this Department, the inner-city school district was 
identified as an area where further investigation might be made of 
perceptions and expectations of the performance of children. The 
present study, therefore, was planned as a follow up to the one con- 
ducted by the Catholic School System. However, this investigation 
also incorporates the other large city school system in order to secure 
more and broader data from a larger number of teachers working in the 


same city area and at the same grade levels. 
Purpose 


This study is designed to achieve the following: 

1. To explore the expectations of kindergarten and grade one 
teachers, working in the Edmonton inner-city schools, of the beginning 
first graders! performance on selected language-related skill tasks. 

2. To assess if differences exist between these teachers’ 
expectations and the actual language performance of beginning grade 


one inner-city children. 


3. To investigate whether there are discrepancies between the 
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expectations of kindergarten and grade one teachers in relation to 
the language performance of the beginning first grade inner-city 


pupils. 
Research Questions 


To achieve the above purposes this study proposes to address 
the following seven questions: 

1. What is the nature of the kindergarten and grade one 
teachers’ expectations for the beginning grade one inner-city 
children's performance on the selected language-related skill tasks? 

2. What are the levels of actual performance on the selected 
language-related skill tasks of the group of pupils who are beginning 
grade one in the inner-city schools? 

3. What levels of expectation do the inner-city kindergarten 
teachers hold for the performance on selected language-related skill 
tasks of these beginning first grade inner-city pupils? 

4. What levels of expectation do the inner-city grade one 
teachers hold for the performance on selected language-related skill 
tasks of these beginning grade one inner-city children? 

5. To what extent do differences exist between the expecta- 
tions of inner-city kindergarten teachers and the actual performance 
of the beginning grade one inner-city pupils on the selected 
language-related skill tasks? If differences exist, then what is 
the nature of these differences? 

6. To what extent do differences exist between the expecta- 


tions of inner-city grade one teachers and the actual performance of 
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the beginning grade one inner-city pupils on the selected language- 
related skill tasks? If differences exist, then what is the nature 
of these differences? 

7. To what extent do differences exist between inner-city 
kindergarten teachers' expectation levels for the beginning first 
grade inner-city pupils' performance on selected language-related 
Skill tasks and those expectation levels held by inner-city grade one 
teachers? If differences exist, then what is the nature of these 


differences? 
Assumptions 


A number of assumptions, drawn from the related literature to 
be reviewed in Chapter II, underlie this study. 

1. Teachers form expectations for pupil performance in 
relation to the entire group of students. 

2. Expectations held by a teacher for group performance are 
influenced by a number of factors which include the characteristics 
of the class as a whole such as earlier preparation for schooling, 
the school setting, the curriculum plan, the material used, and the 
socioeconomic level of the neighborhood. It could also depend on 
the teacher's perception of the particular student group in the light 
of her beliefs about the nature of childhood and about the way she 
thinks children ought to behave under given circumstances. 

3. Teachers can have general expectations for the performance 
of a group without making moral judgments about the individuals in the 


group. 


+ Wee 9 Se 
; ee "3 , mle i 
fs ; PSs" Te a 
é aS -F he w : 
Td o> » i. > - 7. % - iP ® -e: 
- ‘ 7 7 A 4 - - a) . 
Saati? 0 Congest 
e Aw 4 4 y 
i] 


‘ee ous We Dr 
~spaupas vatogive ost AG. 2i tue tase sro, abetp Bk 
wattnn ales 4 Jariw aes ,20bx 209A eH. c2dest fie 

saci 
Viio-tenn’ nsowted perene £99n Stet ti OD MAIXG ve ee 
S24F) patantvad sc yo? efeval ae 
hbatsfan-spaupns! bstosfsee io syneared tsa ‘alidug vifostonnt 
IAG SbEYp utto=tennt yd bight 2favel Se S20nF bas emg - 


aged to studan sit ot tote not: eegtag-eapvened ib 1 fered 26S: 


a ‘ “ ' 

BD. enitaysrti Geieiss ont exit mwoub , 2dol tomers Yo vee, 
Mise. cert atigssnu-ml Adiqudy ata 

vi ‘satis FSi: fotyeq f'quea wot 2aAafgedovars mio? arangnek — 


a ‘ SS oath 

etashytz to aque: sifine sifg 
975 SaNHMIST ING quoTs To’ t9AlsSer # Yd Diat enontatugdaa 
yee 


aah setqedvereto af} sdytont so tihe 2tatost Fe ine, 


a 


eth foaive tot nettersge d= aha hour 9 Potw 6 Ze) Bab ta 9 
ey doe . banu fetrstnm silt ary meluat ina sat. entene ie 
mo Begaes cele bfuen +) noonaditsn: sud to, fever. er. er aa 

| Stott -ond ni quart. Staite $2 vatuatned + ing sobiged ic ah bis 


ashe www sis fends tiie booitp pies bi aryte 
— atonaséamt soon ai 9 is 


a 


| uss ‘ A 3 “oe pe q - ¥ _ ; 
=——) weal rf —i as,  Teaen a avant 4 6) o 
; . et. 


4. While respecting the different values and knowledge of 
inner-city children, teachers generally place considerable stress upon 
the basic skills required for students' success in integrating into 
the main stream of the community. 

5. Children's needs differ largely because the cultural 
environmental influences differ; their basic educational needs, however, 


are much the same. 
Definitions 


Four terms used throughout the study are defined as follows: 

Expectation. An expectation is a construct of a collection 
of explicit and inexplicit attitudes and feelings of anticipation held 
by a person, which concern a qualitative judgment about some person's 
or group's performance (Kluckhohn, 1951). 

Actual language performance. Actual language performance 
refers to a child's making use of his linguistic knowledge in some 
particular way (Criper and Davies, 1977). The testing of a pupil's 
actual language performance in this investigation, therefore, refers 
to the appraisal of what a child is doing with language in a particu- 
lar situation without making a judgment of the child's competence. 

Inner-city. Inner-city is identified as the school attendance 
area of a city where the majority of the residents are experiencing 
a disadvantaged status due to conditions of housing and its location, 
income of the residents, or health conditions (Passow, et al., 1967). 

Disadvantaged status. The state of being placed in an 


unfavorable position educationally, culturally, or socioeconomically 
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is referred to as a disadvantaged status. Educational disadvantage 
usually implies effects on unsatisfactory school performance, 
unacceptable school attendance rates and above normal drop-out rates 


(Passow, et al., 1967). 
Limitations 


The results of this study should be interpreted in the light 
of the following research limitations: 

1. A small population, arbitrarily assigned and confined to 
one area of the city, may limit the validity and generalizability of 
the study. Therefore, generalizations to a larger teacher population 
must be made with caution. 

2. Individuals vary in the degree of clarity with which they 
view others and the expectations they hold for them. The differences 
in clarity between the different teachers' expectations toward 
children's performance may produce various degrees of reliability 
among the teachers' responses. 

3. Individual teachers may also vary in the degree of 
cooperation given to their involvement in the research. This may 
additionally produce various degrees of reliability among the teachers’ 
responses. 

4. The data generated about pupils' actual performance apply 
only to certain language tasks. Generalizations about children's 
language skills on other tasks are not warranted from this study. 


Also these data do not yield any cause and effect interpretations for 


the language pupils expressed. 
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5. The data generated about teacher expectations apply only 
to the pupil performance on certain language tasks and generalizations 
about teacher expectations for pupil performance on other language 
tasks are not warranted. Furthermore, no causal relationship between 
teacher expectations and later achievement an be drawn from these 


data. 
Significance 


One of the outcomes of this study should be to provide the 
teacher with a means of comparing her own expectations to the perfor- 
mance of the children. In this way teachers may be helped to move 
beyond the use of mere value judgment in predicting pupil performance. 
Consequently, they would be able to estimate more accurately the 
child's academic potential. 

Hopefully, the findings of the study will reflect the degree 
and scope of agreement between kindergarten and first grade teachers 
in relation to their expectation for their pupil's language perfor- 
mance. It will also identify the language skills teachers generally 
tend to think more important and the differences in expectations within 
each of the two groups of teachers. The study will examine the ability 
of the teachers at both levels to estimate accurately the certain 
aspects of the language potential of children in their classes and the 
extent of similarity and difference between teacher expectations. 
Educators in preschool education may find these outcomes helpful in 
developing curriculum and in planning programs for early education 


and in the preparation of early childhood teachers. 
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What this study may find out about differences among teachers 
in terms of the way they perceive children, their stereotypes about 
them, and their academic expectations will be important not only in 
research, but also in teacher selection, recruitment, and job assign- 
ment, particularly with regard to teachers Brekendenqanten and first 
grade children. Educational administrators, also, should have use for 
the findings of the study. 

Hopefully, the student teacher and the beginning teacher may 
be helped to form more realistic expectations for children as a 


result of this study. 
Overview 


This chapter introduces the problem, the major purposes and 
the focus of the study. The research questions guiding the results, 
the definitions of key terms, and the assumptions and limitations 
providing the basis and scope of the investigation are covered. 
Included as well are implications of the significance of the study 
for educators. 

In Chapter II, the literature pertaining to teacher expecta- 
tions and the inner-city child will be reviewed, with major emphasis 
on its implication for the conceptual framework of the study. 

Chapter III will describe the research design and methodology. 
Discussion will focus on instrumentation, the pilot study, the selection 
and description of the sample, and finally the data collection and 
analysis procedures. 


An analysis of the data will be presented in Chapter IV. This 
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chapter will include the descriptive and correlational results of the 
study. 

The fifth and final chapter will summarize the results of the 
investigation. It will also include conclusions related to implica- 
tions for language teaching and teacher ation and recommendations 


for further research. 
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CHAPTER II 
RELATED LITERATURE 


It is the purpose of this chapter to examine the literature 
related to teacher expectation and language in connection with the 
inner-city children, the inner-city school teacher, and the continuity 
of teacher expectation. The conceptual framework for this study will 
be derived from this review. The assumptions on which this investiga- 
tion is based, and which were presented in Chapter I, were also drawn 


from this review. 


Teacher Expectations and the Inner-city Children 


Determinants of Expectations 


Since Rosenthal and Jacobson reported their Pygmalion 
experiment (1968), numerous researchers have attempted to assess 
teachers' expectations for the performance of the so-called disadvan- 
taged children as they occur naturally or when they are experimentally 
induced. These research findings indicated that the primary effect of 
poverty, race, and family background of the disadvantaged children led 
the teacher to expect poorer performance from these children, and in 
turn these expectations of the teacher became a major determinant of 
the children's lowered learning abilities and poor motivation (Brophy 
and Good, 1974). 

This Pygmalion view of student ethnicity and socioeconomic 


status as influential sources of teachers' expectations, however, has 
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been subject to debate. 


Racial or social factors. The first point of argument is 
that only one, not both of the racial and social class factors are 
involved in the formation of teacher expectations. While some 
researchers (Mangold, 1974; Williams, Whitehead, and Miller, 1972) 
give support to race, as the main factor, there are others (Mazer, 
1971; Rist, 1970; Davidson and Lang, 1960) who claim that social 
Status is more influential. 

Mangold (1974) employed self-report and observational measures 
in assessing elementary teachers' racially-determined expectations for 
the frequency and quality of black and white inner-city students' 
participation in classroom activities. This research revealed contra- 
dicting results since the relationships of only some of the measures 
and the teachers' expectations proved to be significant. 

In the effort to correlate teachers’ dialect attitudes with 
their expectations of pupils' performance in particular subject areas, 
Williams and others (1972) discovered that teachers' stereotyped 
evaluations of children appeared to be related to their ratings of 
language samples only in the case of the “ethnicity-nonstandardness" 
dimension. The more closely an academic subject-matter area related 
to language arts, the better was the prediction of teachers' expecta- 
tions of children's performance, based on measures of language attitudes. 

Mazer (1971), however, found teacher stereotyping more closely 
related to social class than to racial differences. In his study, 
Mazer asked the teacher to rate the performance of four hypothetical 


students in relation to the given school-related attributes. The 
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descriptions of these students were identical except for the social 
status and race designations. Data analysis revealed that social class 
designation appeared to have a more significant effect on teacher 
expectations. 

Rist (1970) conducted a longitudinal investigation designed 
to reveal problems of teacher expectations in inner-city education 
from a sociological viewpoint. His anecdotal and observational data 
manifested that teachers unconsciously used subjective judgments based 
on the pupil socioeconomic background in determining students' success. 
This influence of teacher attitudes on student achievement began in 
kindergarten and was transmitted to primary teachers who reinforce it 
until the child was committed to failure. 

Davidson and Lang (1960) conducted a study which provided 
more support to those discussed above. Because they were also inter- 
ested in how effective teachers were in transmitting differential 
- expectancy clues, these investigators asked students of varied social- 
class groups to indicate how they perceived their teachers' feeling 
toward them. Results suggested that the higher the social class of 
students, the more favorable was their perception of the teacher's 
feeling toward them, thus supporting the researchers' contention that 
students can perceive the differential social-class determined expecta- 


tions of teachers. 


Racial, social class, or other factors. The second contest- 
able point is whether either the racial or social class factors can 
significantly influence teacher expectations. A number of studies were 


also conducted, with the main purpose of providing evidence of 
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influential factors other than these two. 

Roeber (1970) considered five types of information influencing 
the expectations of teachers for student ability and achievement. How- 
ever, he found that the primary effects appeared to be determined by 
test scores, records of achievement, and comments of former teachers. 
Roeber's teachers were not at all influenced by the race and social 
status of their students. 

Supportive data were also given by Deitz and Purkey (1969) 
who found no expectancy effects based on student race, and by O'Connell, 
Dusek and Wheeler (1974) who detected no expectancy effects based on 
student social class. Moreover, O'Connell and others (1974) reported 
that teachers form expectations mainly based on students' academic 
performance. 

Murphy (1974) did a study with British elementary teachers 
which produced similar outcomes to those of O'Connell and others. 
Murphy's data further emphasized that teachers were able to modify 
their expectations as a result of their student performance and that 
they did this consistently. 

Using expectation questionnaires and pupils' achievement 
tests, Finn and others (1975) suggested that teachers formed general 
or group expectations for children's performance which seemed to be 
related to a particular school and setting. The results of this 
research also indicated that the extent of teaching experiences and 
the ethnic differences of students created no effect on teachers’ 
attitudes. The situational dependency of teacher expectations was 


also observed in another study of Finn's (1972). In this study, the 
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middle-class suburban teachers were found to have higher expectations 
for student performance than did their colleagues in lower-class urban 
schools. Finn attributed this difference to the superior resources for 
assisting underachievers in the Suburban schools when compared with 
those of the urban schools. 

Pidgeon (1970) added support to these findings of the situa- 
tional dependency of teacher expectations by presenting evidence of 
the relationship between teacher expectations and the level of tasks 
teachers set for their children. The differences in achievement were 


ascribed to differential expectations reflected in the curriculum. 


Expectancy Effects 


Taken together, the research findings examined above suggested 
that no matter what factor is a major determinant of teacher expecta- 
tions, a high correlation between teachers' behavior and differential 
expectation of students’ acadmic performance really does exist. 
Furthermore differentiated teacher expectations were revealed not to 
be in favor of pupils from ethnically different and lower socioeconomic 
groups. Additional data demonstrating this differential expectation of 
teachers and its effect will be provided in this section. 

Brophy and Good (1970) found teacher expectations affected 
their behavior toward disadvantaged children. Some of the different 
practices were illustrated through less encouragement and fewer oppor- 
tunities to participate in classroom verbal instructions, through 
questioning techniques requiring responses involving lower level 
cognitive skills, through less use and acceptance of such students ' 


ideas, and through less of a provision of feedback. The Brophy and 
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Good study, supported by Davidson and Lang's (1960), also indicated 
that the amount and quality of pupil-teacher interaction offered 
crucial insights into teacher expectations that even the students 
themselves could perceive. One can safely assume , therefore, that being 
more frequently exposed to these teacher reactions does not aid the 
disadvantaged child in his efforts to feel worthwhile and capable in 
the classroom. 

Although there is little reason to believe that all expectancy 
cues are equally potent for all students, the vulnerability of some 
children should sober even the most insensitive teacher. Jones (1972) 
found that, by simply labelling a child as culturally deprived, 
teachers negatively stereotyped the characteristics and attitudes of 
the children so labelled. In consequence, children who accepted such 
terms as self-descriptive appeared to form lowered attitudes toward 
school and behaved in ways confirming those expectations. Undoubtedly, 
negative teacher expectations, as stressed by Jones, can bring about 
negative concepts towards the school and themselves on the part of the 
children. 

Baker and Crist (1971) reviewed the studies investigating 
teacher expectation effects and concluded that teacher expectation 
may affect pupil achievement but not the intelligence quotient. Having 
conducted an investigation specifically to discover the extent of 
influence of teacher expectations upon the intellectual abilities and 
school achievement of disadvantaged children, Keshock (1970) suggested 
supportive data to Baker and Crist's contention. Keshock observed 


that, in comparison with the control group, the experimental group with 
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inflated intelligence quotients showed higher and significant gains but 
only with regard to their motivation to learn. Therefore, raised 
teacher expectations do improve the disadvantaged child's motivational 
development but not his intelligence. 

Brophy and Good (1974) conducted an Lage 3 review of 
recent research involving the self-fulfilling-prophecy effects of 
teachers' naturalistically formed expectations. The examination of 
this review indicated that the existence of these effects is quite 
real, but not universal, among the teachers and the students. Moreover, 
if a strong teacher expectation exists naturally, in all probability, 
meaningful effects on teacher's and pupil's behaviors are observable 
and measurable. 

West and Anderson (1976) recently examined critically the 
cause and effect interpretations of some research studies pertinent 
to investigation of teacher expectations. They came up with a reinter- 
pretation pinidesting no cauSal relationship between teacher expecta- 
tion and later achievement, but, rather, a correlation between teacher 


judgment of achievement and later achievement of the student. 


Implications for this Study 


The foregoing discussion reveals that while the research 
studies involving teacher expectations and their effects on the dis- 
advantaged children are too few for the findings to be conclusive, 
they are indeed suggestive. They imply that teachers perceive students 
and relate to them in terms of their expectations and their resultant 
interaction with the students. However, teachers may not have clear-cut 


expectations for a student. Indeed, the expectations may change from 
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time to time. The ability and general characteristics of the children 
certainly have a part in determining teaching performance and inter- 
action. Teacher attitudes and behavior, in turn, play a significant 
role in the students' academic performance and evaluation of self. Some 
of the research studies have found that teacher expectations can have 
a negative effect on pupils' achievement. On the other hand, however, 
teacher expectations can produce positive social and academic behavior. 
Teacher expectations can be useful in making judgments and predictions 
about children's performance and achievement. Since teachers also 
naturally form expectations in relation to the social and academic 
situation in a particular school and classroom setting, their expecta- 
tions can be crucial in working with the inner-city students. These 
expectations can establish a background for examining the interaction 
between school and classroom situational factors and a student's 
motivation to learn. Therefore, the expectations of teachers must be 
assessed constantly since they are helpful only to the extent that 
they are accurate and appropriate. This study was designed, then, to 


fulfil just such a concern. 


Teachers of Inner-City Children 


Teacher and the Group Norm 


A teacher's previous experiences with children appear to con- 
tribute to the development of an expectation model for learning which 
the teacher then applies to a new group of pupils. The teacher may 
expect an individual child to behave according to the group norm that 


she has established (Johnson, 1970; Finn, 1972). Behavioral norms 
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describe the characteristics, abilities, and response patterns which 
are typical of children at a given age and which are presumed to be 

a function of learning and development in the natural environment 
(Henderson and Bergan, 1976). The normative studies have provided 
age-typical and highly generalized descriptions of behavior for the 
teacher's development of realistic expectations for children. 

However, in practice, teachers have always been found to overgeneralize 
and to misuse the normative data as static standards for accomplishment 
of all children of a given age (Evans, 1972). The teacher whose 
expectations are normative will make an effort to see that the child 
conforms to the behavioral patterns she thinks the child should follow. 
This concern of the teacher is particularly critical in classrooms for 
the inner-city children because of the higher possibilities of conflict 
between students' and teachers' cultural codes, sensibilities, and 
expectations (Davis, 1975). 

Hargreaves (1975) suggests that teacher expectations can also 
be probabilistic. This means that in using a conception of typical 
behavior for a given age group as a criterion on which a teacher bases 
her responses to the inner-city child, the teacher forms expectations 


without making moral judgments of the student's performance. 


Teacher and the Inner-City School 


Coleman (1966) indicated that achievement, especially in the 
schools where there are more pupils of minority groups and of lower 
socioeconomic status, is mostly influenced by the pupils’ aspirations 
and the teachers' ability to engineer learning tasks to increase and 


complement student motivation to learn. Similar evidence was reported 
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by Brookover, Gigliotti, Henderson, and Schneider (1973). These investi- 
gators, taking into account the socioeconomic status and the racial 
composition of schools, demonstrated that schools can differ signifi- 
cantly from one another in student achievement, even when school 
populations are carefully matched. Brookover and others attributed 

the causal factor of differences between successful and unsuccessful 
schools to teacher attitudes and expectations reflected in the teachers’ 
reported willingness to push pupils to achieve. Keshock's study (1970), 
discussed earlier, also claimed that increased teacher expectations 

are crucial in working with the inner-city school students since this 
change in attitude improved the motivational development of these 
children. 

Literature relating to inner-city education documented the fact 
that the basic problem of urban schools started when the middle class 
teachers unwillingly accepted the assignments to inner-city schools 
(Clark, 1963). Herriott and St. John (1966), comparing teachers ' 
reported desirability for horizontal mobility, found that while forty- 
two percent of all the teachers in lower socioeconomic schools desired 
a move to a better neighbourhood only eighteen percent of those in 
higher socioeconomic schools desired such a move. Hoxter's research 
(1974) revealed that, in general, prospective teachers do not have 
strong preferences about teaching in schools where the majority of the 
pupils are different from the teacher in socioeconomic, cultural, and 
ethnic background. According to Hoxter's finding, student teachers 
seem to form negative preconditioned mind-sets toward ethnically and 


socioeconomically different children before beginning their teaching 
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careers. 

Numerous studies have tried to analyse the causes of low level 
performance of pupils in inner-city schools and to ascertain the 
desirability of some ene to move from this type of school. A 
number of these studies confirm that not only teacher attitudes but 
also teaching conditions in the inner-city school thrust many teachers 
into situations of stress which in turn may affect both pupil achieve- 
ment and the retention of teachers. Some of the conditions indicated 
as contributing to these two problems were as follows: (1) work 
Situations such as lower quality and quantity of available resources 
and facilities, large and overcrowded classrooms, heavy work load or 
subject misassignments (Patton, 1957; Conville and Anderson, 1956), 
(2) lack of recognition and support for teachers by all concerned 
(Haubrich, 1963), (3) teachers' dissatisfaction with the existing 
educational program and curriculum (Barrett, Campbell, and Ritcey, 
1976), and (4) the teachers' inability to understand and cope with the 
problems of language, social norms, discipline, and achievement levels 
below their expectations (Haubrich, 1963). 

However, teachers differ significantly from one another in 
their attitudes, abilities, and their impact on a pupil's affective 
and cognitive learning (Good, Biddle, and Brophy, 1975). Consequently, 
evidence was shown that there were also many teachers who were definitely 
satisfied with. their teaching of underprivileged pupils in the inner- 
city school (Wayson, 1966). Moreover, it was observed that an 
increasing number of teachers were planning to carry out their teaching 


careers in inner-city schools (Channon, 1972). 
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Implications for this Study 


Education of children in the inner-city school depends mainly 
upon the positive attitudes of the teachers who form general expecta- 
tions for the pupils’ performance without making moral judgments about 
the individual children. 

While it is true that some teachers were unwilling to accept 
assignments in inner-city schools or showed dissatisfaction with their 
work in these schools, it is not true that all of them did so. 

All children need good teachers but the inner-city pupils 
desperately need the better qualified teachers to compensate for many 
inadequacies in the educational opportunities offered by their 
environmental, familial, or social backgrounds. It seems reasonable, 
therefore, to ask if a teacher working in an inner-city school is 
aware of the expectations she holds for her students. One purpose of 


this study was to examine such a question. 


Continuity of Teacher Expectations 


Studies and projects have been conducted to explore the 
continuity between the preschool and elementary school. The continuity 
in education is defined as the degree to which transitions between 
periods of different expectations are made smooth (Thomas and 
Bowermaster, 1974, p. 19). This definition of continuity in education 
is considered as a possible explanation of the significance of changes 
to later learning induced by intervention programs. Miller and Dyer 
(1975) provided comparable data across various intervention projects. 


A clearcut relationship between later student achievement and 
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participation in an early intervention project was noted through the 
comparison of different program combinations. Various patterns of 
early and later programs revealed different effects on both cognitive 
and non-cognitive measures. Miller and Dyer (1975) concluded that 
the intervention produced positive effects with greater continuity in 
instructional approach. 

The National Swedish Board of Education has also been con- 
cerned with the continuity of instruction and has sponsored an 
experimental research project involving both the preschool and the 
primary grade level (Gran, 1974). In order to discover a desirable 
framework of collaboration between these levels, various activities 
involving both the preschool and the primary school groups were 
Studied. Of major concern were the developmental changes and 
influences in both the teacher and the pupil. Although the research 
has not been completed, the tentative findings suggest that positive 
effects have come about as a result of the project's early assistance 
in making smooth the transition from preschool to primary school. 

During 1975-1976, a study was undertaken by the Edmonton 
Catholic School System to explore kindergarten and grade one teachers' 
perceptions of psycho-social factors thought to be prohibitive to 
academic achievement (Barrett, Campbell, and Ritcey, 1976). All of 
the elementary schools under this system were divided into groups 
according to geographical areas. By means of a questionnaire, the 
pertinent data were collected and analysed for comparisons between 
teacher groups within areas and across areas. In the inner-city 


area, findings indicated greater discrepancies between the kindergarten 
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and grade one teachers' perceptions of children's readiness for 
grade one. The two teacher groups recognized these existing dis- 
crepancies and attributed the causal factors to a confusion of roles 
and expectations between them and to the lack of continuation from 


the kindergarten programs to the grade one curriculum. 


Implications for this Study 
Although the three studies referred to do not deal directly 


with the continuity of teacher expectations, their conclusions suggest 
that continuity of teacher expectations may be important for the 
child's transition from preschool to elementary school. In their 
study Miller and Dyer (1975) emphasize the continuity of instructional 
approach which they consider to be inseparable from the continuity of 
teacher expectations. Each instructional approach described had an 
expectation set embedded within it. When Gran (1974) discusses 

changes in school organization or physical school environment, he is 
implicitly suggesting methods for increasing the continuity of teacher 
expectations from one grade level to another. The continuity of 
teacher expectations is influenced by such factors as the exchange of 
classes and of teaching levels, the visits of teacher and pupil to 
another class level, the Saari of both preschool and elementary 
school pupils and teachers in the same projects and activities, and 

the discussion between preschool and primary school teachers. However, 
as suggested by Rist (1970), teacher expectations for students can be 

a cumulative process in that expectations first held by the kinder- 
garten teacher continued to be accepted by the first and second grade 


teachers. On the contrary, discrepancies between the expectations of 
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different teacher groups may also have occurred, as indicated by the 
Barrett and others' study (1976). Therefore, it is essential that 
the nature and the content of teacher expectations be examined and 
validated to see whether the expectations are realistic in relation 
to the child's capabilities. As stated earlier, one of the outcomes 
of this study is to provide teachers with a means of comparing their 


own expectations to the performance of the children. 
Language and the Inner-City Children 


Many studies of the early 1960's, that focused on young 
children's behavior in economically depressed areas, frequently 
cited as those most important in terms of school readiness such 
deficits as inferior perceptual function, incorrect or poor speech 
development and lack of experience (Deutsch, 1965; Dreger and Miller, 
1960; Strodtbeck, 1964). The empirical data suggested the causal 
factors of these deficits to be as follows: (1) a general coanitive 
and linguistical defect produced genetically or environmentally, 

(2) a negative ethnic-or class-related attitude toward school and 
academic achievement, and (3) the interference of home dialects 
(Jensen, 1969; Bereiter and Engleman, 1966; Rundquist and Sletto, 
1967; Williams, 1970). 

As discussed in the first section of this chapter, these 
three factors were considered by many researchers as the most likely 
determinants of teacher's lower expectations for the inner-city 
children. Evidently, working class children, who either speak English 


as a second language or speak an English dialect whose structures and 
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phonemic patterns are different from the standard dialect, tended to 
be perceived by teachers as suffering from an impoverishment in the 
structure of their language and were therefore academically under- 
achieving because of it (Deutsch, 1965). 

As indicated in the second section of this chapter, the 
teacher is regarded as the most important variable in the education 
of culturally disadvantaged children since instructional success 
depends mainly upon the aspirations and attitudes she brings to the 
classroom. There seems to be agreement on this contention between 
studies involving teacher expectation and research in language. In 
recent years, whereas a number of researchers on teacher expectation 
have tried to indicate the negative effects of teacher expectation on 
the disadvantaged child, many of the language researchers have 
attempted to suggest that the causal relationship between the three 
hypothesized factors and the disadvantaged child's language develop- 
ment may not be as strong as earlier studies indicated. 

An investigation by Downing, Ollila and Oliver (1977) was 
designed to determine whether socioeconomic background is a factor 
in the development of children's concepts of language. Data from the 
initial testing supported the view that children's development of 
language concepts is related to their experiences of language skills 
and usage at home. From this result, the high socioeconomic kinder- 
garten children were shown to be superior to their peers of the 
middle and low socioeconomic groups. However, data from the retesting 
after half a year of kindergarten experience revealed that this 


superiority disappeared on all but one test. The researchers underlined 
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that teachers and learning experience could stimulate children's con- 
ceptual development of language and that reading disabilities of the 
middle or lower class pupils may be the result of their cognitive 
confusion. 

In Dewart's study (1972), forty-four children aged from 5.3 
to 6.6 years from two social class groups were asked to manipulate 
objects to correspond with sentences spoken by the experimenter. In 
responding to this task, middle class children made fewer errors 
than working class children. The authors suggested that there might 
be social class differences in the rate at which children acquire 
a mastery of the syntactic rule system of the language. 

Quisenberry (1974) compared the disadvantaged children's 
oral language with that of advantaged children. He observed that 
there was diversity in vocabulary usage in the disadvantaged group 
as in the advantaged group, but the children in the latter group 
talked more and their language was syntactically more mature. Since 
both groups experienced difficulty with some structures, these diffi- 
culties were considered to be associated with four-year-olds generally. 

Ramsey (1972), when investigating the influence of the dialect 
spoken by young children on their listening comprehension, found 
that the disadvantaged black children were able to comprehend standard 
as well as nonstandard English. 

As for the linguistic abilities to learn to decode words and 
comprehend written communication, Levy (1973) observed that the 
inner-city children in his sample were not at all deficient in these 


abilities. Findings revealed that insofar as oral language knowledge 
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is related to learning to read, these children possessed adequate 
abilities to decode and comprehend written words. 

Stodolsky and Lesser (1967) conducted a well controlled 
cross-ethnic-group comparison of mental abilities to determine whether 
characteristic patterns of abilities exist for ethnic groups. After 
administering four cognitive tests of verbal, reasoning, number, and 
spatial conceptualization to four New York city ethnic groups con- 
sisting of Chinese, Jewish, Negro, and Puerto Rican first graders 
at two socioeconomic levels, they found a characteristic pattern of 
abilities prevalent within each ethnic group. The absolute level, 
not the pattern, was a function of socioeconomic status. The major 
strength of this study was its revelation that the verbal abilities 
of ethnically different children were far from being a handicap. 

This finding supports Labov's contention (1970) that cultural 
differences provide no indication of cultural and cognitive deficien- 


cies in the so-called disadvantaged child. 


Implications for this Study 


Results of the studies examined above are by no means exhaus- 
tive, but they provide convincing evidence that the inner-city 
children are articulate and verbal, that they possess basic linguistic 
concepts and that they are not mentally inferior. This indication 
about the inner-city children was used as a conceptual base for the 
appraisal of the beginning grade one inner-city pupils' actual 
language performance in this investigation. 

Environment inadequacy because of low socioeconomic status 


seems implicit in slowing the inner-city children's acquisition of 
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the language skills needed within the context of the dominant culture. 
However, if a teacher sees these children as culturally different 
rather than disadvantaged, the teacher may form different expecta- 
tions of the students’ success and initiate different interaction in 
the classroom. Moreover, a realistic assessment of these youngsters 
as linguistically different, but not inferior, suggests different 
goals and procedures to balance the low level of stimulation the 
children may have at home. To prepare for a realistic assessment the 
teachers can form their own testing instrument, incorporating the 
various language-related skill tasks, in a manner similar to the 

way the Teacher Expectations Survey Instrument of this study does. 

In this way, the teachers may have not only an effective instrument 
for appraising the individual child's language performance but also 

a means of comparing their own expectations to the performance of 


their children. 
Summary 


This chapter reviewed literature pertinent to the present study. 
Research studies examined in the four sections focus on the same theme, 
namely that the teacher and what she believes and expects of the 
inner-city pupils is an influential factor in determining the child's 
success. 

In the first section, research involving teacher expectations 
and their determinants and effects indicates that the primary conditions 
of poverty, race, and family background so strongly influence the 


teacher that she is led to expect poor performance from ethnically 
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different and poor children, and, finally, that this expectation of 
the teacher is a major determinant of the child's performance. 

The higher teacher mobility in the inner-city, shown in the 
second section of the review, suggested that teachers working in this 
area need to be helped from becoming overwhelmed by the disadvantages 
faced in the inner-city schools. Some authors maintain that the 
pressure of group norms on teacher expectations will likely become 
lessened if the teacher is aware of the necessity of excluding moral 
judgments in her expectations. 

In addition, literature reviewed in the third section illus- 
trates the concern of educators and researchers for the continuity of 
teacher expectation and emphasizes the need to protect the teacher from 
creating role and expectation confusions with teachers of other levels. 

Research findings in the last section, moreover, provide 
evidence leading the teacher to regard the inner-city child as differ- 
ent rather than deficient. Teacher expectations based on this view 
of differences may delay negative attitudes toward a child and may 
protect the teacher from becoming disheartened if initially a particular 
child confirms the unfavorable expectations. 

The implications for this study, drawn from the related litera- 
ture, were stated at the end of each section of the review. Chapter 


III describes the methods and procedures followed in the investigation. 
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CHAPTER III 
RESEARCH PROCEDURES 


This chapter contains descriptions of the research procedures 
for the development of the research instrument, the conduct of the 
pilot study, the selection of the population and sample, and the 


collection and analysis of the data. 
Instrumentation 


The instrument used for this study was entitled "Teacher 
Expectations Survey Instrument" (see Appendix A). Here the instrument 


is described in relation to the rationale underlying its construction. 


Format 


Development. The Teacher Expectations Survey Instrument was 
constructed in a questionnaire form to collect data on both the 
teachers' expectations and the children's actual language performance. 
The instrument consisted of selected language tasks which the children 
were asked to perform. These were the same tasks about which the 
teachers had given their judgments indicating the percentage of the 
children whom they expected could and should complete a certain task 
successfully. Each language task in this instrument was comprised of 
three parts: a description of the task, the procedure for presenting 
the task to the child, and the expected pupils' responses. The task 


description designated the nature of the task requirement such as 
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auditory discrimination of rhyming elements in words. The procedure 
for presenting the task outlined the approach a teacher would use in 
introducing and administering a specific task. It contained direc- 
tions given, questions asked, and stimuli presented by the teacher. 
The expected pupils' responses illustrated the specific Verbal and 


nonverbal responses of the students for a successfully completed task. 


Rationale. In comparing teacher expectations and pupil per- 
formance, data pertinent to each should be obtained on the same basis 
so that these two entities can then be contrasted. The questionnaire 
technique was considered appropriate for this purpose since it 
resulted in standardization of the instruction to which all respon- 
dents were exposed. Moreover, it included all uniform task formats 
on which both the teacher and the pupil participants in this study 


based their responses or their performance. 


Criterion Measures 


Development. The criterion measures, designated "could" and 
"should," were used in determining teacher expectations of the beginning 
grade one children's performance on selected language-related skill 
tasks. The criterion "could" reflects teacher expectations based on 
the teacher's view of the children's capability of successfully 
performing a specified task. The criterion "should" mirrors the 
expectations each teacher holds determined by that teacher's own 
convictions of the desirability of the children's successfully com- 
pleting that particular task. 


In responding to this questionnaire-type instrument, teachers 
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gave two percentage estimates for a specific lanquage task, one based 
on the "could" and the other on the "should" criterion. The specified 
Scale from one hundred to zero percent with an additional category 


designated "unable to estimate" was employed. 


Rationale. The designation of criterion measures as "could" 
and "should" was based on Bruner's theory of perception (1958). 

Bruner claimed that people form expectations through perception which 
involves a process of categorization. Expectations or categorizations 
are determined by two general factors as follows: 

1. The need of the perceiver to avoid disruptive errors. 
Experienced teachers who have a teacher-education background and who 
are familiar with the language performance of young children will 
form some frame of reference or baseline of categorization for the 
functioning of children in a language situation. According to 
Bruner's theory, when perception disagrees with the individual's frame 
of reference, it will be reintegrated and rationalized so as to avoid 
the discrepancy noted. When asked about what percentage of their 
pupils they expect could perform a certain language task successfully, 
the teachers might provide a response reflecting their expectations 
or the categorization system underlying their perceptions. 

2. The needs and interests or ideal priorities of the 
perceiver. By asking teachers to estimate what percentage of their 
children should complete successfully a specific language task, the 
person conducting the investigation anticipates the revelation of 
the teacher's needs, interests and ideal priorities for learning and 


teaching a certain language task. 
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Selected Tasks 

The Teacher Expectations Survey Instrument was composed of 
twenty-four selected language tasks involving the four related skills 
of listening, speaking, reading, and writing. The twenty-four 
language tasks consisted of thirty-five task items. The rationale 
for the selection and the development of these language tasks is 


discussed below. 


Listening section. Tasks I and II of this section rely upon 
the child's ability in the auditory discrimination of initial and 
rhyming sounds respectively. Among the auditory discrimination 
abilities studied, capability to discriminate the beginning and 
rhyming sounds in words was found to bear a clearer relationship to 
early reading achievement than other auditory discrimination skills 
(Dykstra, 1966). The stimulus words employed in these two tasks were 
modified from the Prereading Battery of Clymer and Barrett (1968). | 

Tasks III (Word Identification) and IV (Syllable Identifica- 
tion) were adapted from Wilson's study (1973). She suggested that 
the young child's ability to perceive spoken words, syllables and 
phonemes is an essential tool in decoding the printed page. After 
personal consultation that this investigator had with Wilson, the 
stimulus words and sentences were selected and presented for these two 
tasks. 

Tasks V and VIII of this listening section emphasized the 
pupils' skills in comprehensive listening to sentences in a story. 
All four pictorial stimuli presented in these tasks are from Activity 


61 in Words and Sentences: Level A of Fournier's Thinking and Writing: 
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An Inductive Program in Composition (1969). To complete successful ly 
these tasks the children were asked to comprehend, from an event that 
the tester described, a sequential relationship, details, and main 
idea, and then finally to use this information to draw a generaliza- 
tion. Cazden (1975) observed that as a language user, whether 
speaking or listening, it is essential that the child's attention 

is not only on the sounds of speech (words or syntactic patterns) 

but also on meaning and on the intention of what he or someone else 


is trying to say. 


Speaking section. Tasks I to VI of this section represent 
skills involved in oral description and composition (Fournier, 1969). 

Task I (Criterial Properties) appraises the child's ability 
to define various properties of objects perceived and the relations 
which exist among these properties. 

Task II (Categories) ascertains the pupils' understanding of 
the categorization of classes and their ability to attend to a number 
of properties at the same time. These skills include the ability to 
discriminate the specific from the general and the parts from the 
whole, and the ability to see the relationships among them. 

Task III (Comparison) determines the subjects’ language and 
thinking power to differentiate and describe both the disconnections 
and the interconnections of certain attributes of at least two objects. 

Task IV (Sequence) estimates the capacity of students in per- 
ceiving and expressing the chronological ordering and relationships 
among the sub-units of the event or situation. The five pictorial 


stimuli used in this task are from Activity 67 in Classification and 
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Order: Level B of Fournier's Thinking and Writing: An Inductive 
Program in Composition (1969). 

Task V (Inference) appraises the children's use of inference 
in expressing the relationships among objects, people, and events 
in a given circumstance. 

Task VI (Story-Telling) examines the young pupils' sense of 
a relationship among ideas and their ability to express the organized 
ideas explicitly in words and sentences. The two specified scales of 
pupils’ expected responses, employed in this task, were modified 
from those suggested by Monroe and Rogers (1964). | 

The selected oral language tasks described above involve the 
basic cognitive and language skills which correlate positively with 
early success in the learning of other language-related skills, 
especially reading. Reading relates spoken language to written 
language. This can hardly be learned successfully if there is a 


deficiency in the former (Durkin, 1974). 


Reading section. Task I (Letters) appraises visual discrimina- 
tion and knowledge of letters by having students identify letters 
named by the tester. This task procedure of asking the pupils to 
locate a letter in a word was modified from that used in Clay's 
study (1972). Clay claimed that fifty-three percent of the six-year- 
olds in her sample could, after a year's instruction, perform this 
task successfully. Durrell (1958) also stressed that letter recog- 
nition ability was consistently and highly correlated with later 


reading achievement. 


Task II (Word Form) was designed to determine children's visual 
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discrimination of words. This task is also very important since, in 
learning to read and write, the learner must be able to see likenesses 
and differences in words (Durkin, 1974; Monroe and Rogers, 1964). 

In Tasks III, V and VI of this reading section children were 
asked to base their correct responses on their ability in overall 
visual discrimination which is basic to the development of a sight 
vocabulary in reading. This visual discrimination ability is one 
of the prereading skills considered necessary for competent reading 
(Durkin, 1974; Durrell, 1958). 

The procedure and requirement for Task IV (Directional 
Concepts in Reading) was another strategy modified slightly from 
Clay's study (1972). A child's directional learning and his concepts 
about print are basic to successful and efficient reading and writing 


(Clay, 1972 and 1975). 


Writing section. All four tasks in this section were designed 
to determine the pupils' visual perception and visual-motor coordina- 
tion. Task I tests the ability to reproduce either upper or lower 
case letters, Task II tests the child's ability to write his own name, 
Task III tests the ability to recognize familiar unrelated words, and 
Task IV tests the ability to copy familiar related words in a given 
sequence. 

The construction of language tasks in this section was 
dependent on Clay's view that young children at the beginning stage 
of writing need practice in the technical skills of forming recogniz- 
able letters, in putting letters together to assemble them into words, 


in learning to leave spaces between the words and in keeping them in 


“4 


” 


’ . -. fe 7 

, Le ! as i Ps 
* r az 4 >» - 7 y ~ 
‘of parahe: daphioger yisevy ork ef Agsg Sian, 


eazeanudlf eae of aide oq F2 


1] 


aaehPity aetises onfbsast 27 G ry. brs eles ee 


a ‘aw 


Z j fensvo ni Wort iac ‘7447 NO BE aoe by Js yo wisn i 


er . 
d4pi2 6 to doenqefavab afd oF shend 2h Aotiw nut teneaitys 


eo 2t wirlfds nol rbaAnniyae sd teat ane — 


nntheey snedsqmo; “Ot yieeesose Hanso Tengo. ¢ of) the: ontbesh 


fanottiertt} Vii desT yet dostotignga bas 


rr 1 “A + i i : ; 7 *. Vid ori . ba t ont 
: ~ SPL ' 
t . ‘ fs oe te : StL hy ie © 
sdggsmna ah bes gninisel faudtiyerth eid gay 
: ss 5 _, ‘ .~ " 


“ 
‘ : - >), . 
neater Sie ania * iS hag Ty" MoH? OF vf ei 
cece 
qunreab 2 norprasz 23267 s00t TIS 
x oe ' 
~ sn 2\ 7 ax, a Zi i i929 VEC Vv 


yowe! ~(o xeaaqgu worra anubowdes “3 sed tle air? 
nen MWO ern aattiw oF ¥ (iB 2 ‘BED , @t2a7 tf her 
bus .cbaow betalotm +6i 1 nih? ss faa salves: 
omavig o rf adyow Sesatay vst a ian 


Lowenot sone Crd vf  sdastoawe 


onde untaniged. BB panblt fies ea et 


| “Sipeease heat Poveltiae't 


y 
J te 


Bast dreasbaors mar 


is a _ 


38 


a straight line to make a sentence (Clay, 1975). Moreover, activities 
at this stage should start with the recognition and reproduction of 
the children's own personal sight vocabularies including their own 
names and a small stock of words of personal interest which could be 
written from memory. In addition to the source cited above, the 
stimulus sentence in Task IV was also modified from The Prereading 
Battery of Clymer and Barrett (1968). 

Readiness in language learning refers to various combinations 
of skills, abilities and understandings. Key factors related to the 
task of learning language skills are visual and auditory discrimination, 
visual-motor coordination, the cognitive development of special con- 
cepts and reasoning abilities. All of the language-related skill tasks 
selected to form the instrument for this study were considered appro- 
priate since they underlie these essential factors. According to the 
last two assumptions stated in Chapter I, these selected language 
tasks were also regarded as essential to the inner-city children's 


language learning. 


Task Organization 


The organization of the selected language tasks took into 
account the following criteria: 

1. The requirement of each selected language task was within 
the range and the level of development of normal primary school 
children with kindergarten experience. 

2. The arrangement of tasks in each section would be from 
simple to complex. The simplicity and complexity of a task would be 


determined by the levels of language and the cognitive functions and 
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skills required by the task. For example, in the listening section, 
Task III (Identifying Word Segments in Spoken Sentences) came before 
Task IV (Identifying Syllables in Spoken Words). This was based on 
Brown and Bellugi's hypothesis (1970) that children's awareness of 
the sentences precedes their awareness of individual words. 

3. The presentation of stimuli for eliciting children's 
language responses followed the developmental sequence from concrete 
object to picture and then to verbal stimuli, thus proceeding from 
concrete experiences to abstract concepts. For example, Tasks I and 
III in the speaking section employed concrete objects, while Tasks IV, 
V and VI used pictorial stimuli. 

4. In each task, the purpose was to provide stimuli which 
promote maximum pupil interest and response. The content of the 
stimuli was culturally unbiased and within the range of ordinary 
childhood experiences. This criterion is illustrated by the selection 
of the apple in Task I Section 2 and by the selection of the dog and 
cat in Task V Section 1. 

5. The questions raised and the directions given in each 
task were understandable to children who had attended kindergarten. 


They were phrased to arouse interest and to increase cooperation. 


Field-Test and Findings 


After the first draft of the instrument was completed, it was 
submitted to a group of experienced educators who have been involved 
in language learning and instruction and in the education of young 
children. The group was composed of experienced kindergarten and 


grade one teachers. Some are now consultants and supervisors in the 
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preschool and primary grade levels in both school systems. It also 
consisted of three professors from the Department of Elementary 
Education who are specialists in the areas of language and reading. 
This group evaluated the proposed selected language-related skill 
tasks. The suitability of each selected task and the comprehensiveness 
of the instrument were examined. The suggestions obtained were mainly 


for the revision of the format and language used. 


Pilot Study 


Teacher Expectations 


In order to validate the expectation survey instrument, the 
language tasks which were determined to be relevant and appropriate 
from the field-test were submitted to a group of teachers. Five 
kindergarten teachers and five grade one teachers in both school 
systems were contacted personally and asked to complete the question- 
naire in early May, 1977. The involvement of this group of teachers 
helped in the final determination of the language tasks most appropri- 
ate for children who had just completed kindergarten. 

In the pilot study, the exact method and procedure proposed 
in the final study were followed precisely, beginning with an initial 
personal contact with the teachers and followed by an interview with 
each after the completion of the questionnaire. The interview pro- 
vided more feedback for revision of the directions, questions, and 
materials listed in the procedure of each task and in the design of 


the questionnaire. 
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Pupil Performance 

The pupil sample for the pilot study included eleven kinder- 
garten children who were entering grade one in the next school year 
and who were available for testing during the first two weeks of May. 
These children were selected from the same schools that had provided 
the teacher sample. The pilot study was designed to check the time 
required for test completion, to examine the testing equipment and 
the testing situation, to eliminate undesirable test items, and to 


determine the best method of obtaining reliable test results. 


Results 

Findings of the pilot study contributed to the refinement of 
the instrument and established the final test procedure as listed 
below: 

1. An additional scale of "unable to estimate" was needed 
because some teachers indicated very little confidence in making 
estimates for some tasks. 

2. Changes of the language used in some tasks were suggested 
in order to make those tasks more like school activities. 

3. The need for a tester whose native language was English 
was confirmed. An attempt to test the children in the pilot study by 
the investigator who speaks English as a foreign language revealed low 
reliability of the results. 

4. The need for more than one tester and for more than one 
period of testing was also verified. Some children have been found 
to show less motivation and more fatigue when working with the same 


tester for the whole test at one session. 
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With these changes the instrument was presented again to 
four educators who had had no previous experiences with it. This 
group consisted of one grade one and one kindergarten teacher and 
two language specialists in the University of Alberta Department of 
Elementary Education. This refined instrument was tested with three 
pupils from the University kindergarten by the two testers who were 


going to be involved in the major phase of the study. 
Sample 


School 

As discussed in Chapter I, this study was originally intended 
to be a follow-up of the survey carried out by the Edmonton Catholic 
School System. It included, therefore, the eight elementary Catholic 
schools listed in the former study as those located in the core of 
the city. All of these eight schools agreed to participate in this 
study. In addition, seven inner-city elementary schools were selected 
from the Edmonton Public School System. Five of these seven schools 
were in the same geographic region within the city core as were the 
eight elementary schools in the Catholic School System. Two of these 
elementary schools were selected by the Public School System from 
another area and were classified as inner-city schools. In light of 
the stated research purposes, it was considered appropriate that they 
be involved in the study. Hence, there were fifteen inner-city 


elementary schools in both Catholic and Public Systems included in 


this research project. 
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Teacher 

The size and nature of the sample were limited to the total 
number of teachers in all the kindergarten and grade one classrooms 
in the eight Catholic schools and the seven Public schools selected 
for this investigation. This yielded a total of thirty-six teacher 
participants. There were twenty-three grade one teachers involved 
but only thirteen kindergarten teachers as some schools shared the 
Same teacher and others had no kindergarten classroom. This study, 
therefore, included all of the kindergarten and grade one teacher 
population in the inner-city elementary schools of the Catholic School 
System as identified by the previously cited study. The sample from 
the Public School System included every grade one and kindergarten 
teacher in the participating schools selected by that system. 

The questionnaire and the interview elicited personal informa- 
tion from the responding teachers describing their teaching experience 
and professional qualification. All members of the volunteer teacher 
sample were female. Their ages ranged from mid-twenty to mid-forty. 
Their educational backgrounds could be divided into two groups: those 
with a B.Ed. degree and those with only a teaching certificate. The 
number of years and types of teaching experience of the kindergarten 


and grade one teachers appear in Table 1. 


Pupil 
The pupil sample was comprised of fifteen girls and thirteen 

boys totalling twenty-eight children. All of these children were 

selected from the same fifteen schools as the teacher sample. The 


size and nature of the pupil sample were influenced by two limitations. 
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Table 1 


Number of Years and Types of Teaching Experience 
of Kindergarten and Grade One Teachers 


Teaching Exp. 


(Years) 
First year 
2 - 3 years 
4 - 5 years 
6 - 10 years 
11 - 15 years 
16 - 20 years 
21 - 25 years 


Teaching Exp. K 
(Types ) 

K & J 3 

Either K or 1 10 


K and Other Grade 
Levels 


1 and Other Grade 
Levels 


Only Inner-City 
Schools 


Inner-City Area 
and Other Areas 5 


Only Edmonton 10 
Edmonton and Other 
Parts of Alberta 

and Canada 2 


Other Countries ] 


13 


15 


14 
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The first limitation involved the time available for the testing of 
the children's language performance. Because of the focus of this 
study on the language performance of the children who had just 
started grade one, it was essential to finish the individual testing 
of the pupils as soon as possible. Hence, in the light of this 
existing time limitation a sample of approximately thirty grade one 
children randomly selected from the fifteen available schools was 
considered an appropriate number to achieve the purposes of this 
investigation. The second limitation affected the size of the popula- 
tion from which the sample was drawn. Since an attempt was made to 
include only students with kindergarten background and to exclude 
those repeating first grade and those with known speech, hearing, 
vision, and learning problems, only 295 of the 498 grade one children 
were considered by their teachers as appropriate subjects from which 
to select the sample. 

During the first meeting the grade one teachers in all 
participating schools provided the investigator with the current list 
of first graders enrolled in their classes whom they considered 
appropriate to be selected for the study. The accuracy of each list 
was insured by rechecking with the teacher and on some occasions 
with the office of the principal. In each participating school the 
names of appropriate children from all grade one classes were listed 
alphabetically according to their family names and a number was 
assigned to each name. Through digit random selection two children 
were identified from each school. Two additional children were also 


selected in each school in the original sampling process to insure 
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that if any of the original subjects could not be tested the additional 
children could be available for testing. In this manner, twenty-eight 
pupils from fourteen schools were selected as the pupil sample. In 
one of the fifteen schools, it was not possible to provide the 
required list of children since none of the grade one pupils had had 


the required kindergarten background. 


Data Collection 


Teacher Expectations 


The time spent in administering the teacher expectations 
Survey was two and a half weeks beginning during the last week of 


September and running through to the second week of October, 1977. 


The questionnaire. After the fifteen schools had agreed to 
participate in the study, the first meeting with the teacher or group 
of teachers in each school was planned. At this meeting the purposes 
and the significance of the study were explained to the teachers and 
the research procedure which concerned them was discussed. The 
questionnaire was then distributed to each teacher who confirmed her 
willingness to be involved in this investigation. Later, the teachers' 
attention was drawn specifically to the instructions in the first part 


of the questionnaire and these were clarified through discussion so 


that each teacher would be certain of her part in the study procedure. 


The interview. Following the distribution of the research 
instrument, two additional meetings were planned—the first one to 


collect the completed questionnaire and the second one to interview 
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each teacher individually. These meetings had to be carried on during 
the morning and afternoon recess periods, during lunch time, or before 
and after school. 

After each questionnaire was collected, the investigator 
analyzed it to determine and classify the patterns of responses that 
| might exist. Any of the following patterns might emerge: 

1. a consistent indication of a higher percentage for 
Part I (could) than for Part II (should), 

2. the reverse of 1, 

3. & consistent indication of a high percentage on both 
parts (could) and (should), 

4. the reverse of 3, 

5. an indication of a higher percentage for some specific 
task items and a lower percentage for others, 

6. a persistent response of "unable to estimate." 

In an interview period each teacher was encouraged to provide 
explanations for the pattern or patterns of her responses. The 
investigator examined and discussed with each teacher the responses 
made previously by her on her own completed questionnaire. This 
provided the teachers with an opportunity to check whether the 
written responses they had made previously reflected accurately the 
expectations they had just made orally. The time spent on each inter- 


view ranged from 15 to 20 minutes. 


Pupil Performance 


Testing procedure. Since this study focused on the beginning 


of the school year, it was necessary to finish both the survey of 
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teacher expectations and the test of the children's actual language 
performance as soon as possible. Therefore, these two activities were 
carried on simultaneously. While the investigator administered the 
instrument and interviewed the teachers, the two testers tested the 
children. 

During the first meeting between the teachers and the 
investigator, a schedule for each testing was planned. The testing 
days in each school were set up for each of the two testers after 
the teachers had completed and submitted the questionnaire to the 
investigator. To control the testing, the randomly selected pupils 
from each school were identified to the teachers only during the third 
meeting or on the day of the testing. The testing of the pupils' 
actual language performance began during the middle of the last week 
of September and was carried on until the middle of the third week 
of October. Each school provided a private room for testing and the 
selected children were excused from the ongoing class activities. 
Neither the school administrator nor the teachers were told about the 
nature and the procedure for the testing. This procedure was followed 
to guard against any possiblity of coaching the children. 

In order to insure objective results from the testing, the 
testing situation and procedure were carefully controlled in 
the following manner. The two testers who were involved in this 
study were both fourth year education students and were taking a 
course in observation and assessment during the time of the testing. 
Neither of them was informed about the purposes and the nature of 


the study. In this way they were unable to answer questions concerning 
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this research posed by school administrators or the teachers and to 
form expectations regarding the children's language performance. 
Only the testing procedure and technique were explained to them. 

The language tasks in the instrument were divided into two 
parts. The first tester took responsibility for testing all the pupil 
Subjects in the listening and the speaking sections, whereas the 
second tester was responsible for the reading and the writing 
sections. After the first tester had finished with her part of the 
test, the second tester worked with the same subject, but so as not 
to tire the child she did so on a different day. In this way all 
the pupils in the sample were tested by the same testers on particular 
tasks. Moreover, the testing instrument provided for consistency in 
its stated procedure for each task. Therefore, the testing procedure 
called for the testers to follow and repeat the uniform instructions 


to all the pupil subjects. 


Testing situation. Each student was tested individually. 
Responses for the tasks in the listening, reading, and writing 
sections were recorded carefully by the two testers in written form. 
For the speaking section only the responses were simultaneously 
written down and tape-recorded. These results were transcribed later 
into written form by the tester, and the transcriptions were rechecked 
by the investigator. During the testing, each tester was requested 
to make a notation concerning any observed conditions that might 
appear to have an unusual effect on the testing results of the 
children such as passivity, fearfulness, and extreme fidgeting or 


distracting occurrences. 
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Before the tasks were presented for completion, the testers 
helped each child feel as relaxed as possible by starting with 
general conversation about matters of interest to the child such as 
a favorite game or friend. Testing time for each task varied from a 
few seconds to approximately three minutes. However, there was no 
time limitation. Each child was reassured through verbal encouragement 
and every attempt was made by both testers to help the child to under- 
stand the instructions and to assist the child in overcoming initial 
shyness. 

Each tester reported ease in administering the test. Materials 
were prepared and ready. Only the tester and the child were in the 
room Having the testing period. In spite of the dissatisfaction with 
the room testing conditions in some schools, both testers reported 
that they were able to accomplish what they set out to achieve with 


no major problems that influenced the testing process. 


Data Analysis 


Teacher Expectations 


A frequency distribution of teacher expectations for each 
task item in four language-related skill sections was drawn from the 
raw data gathered through the Teacher Expectations Survey Instrument. 
The distribution showed the range of teacher expectations. For each 
distribution the group mean of expectation was calculated. Correla- 
tion coefficients were used to assess relationships (1) between the 
"could" and the "should" responses for each of the kindergarten and 


grade one teacher groups, (2) between the "could" responses for these 
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two teacher groups, and (3) between the "should" responses for both 
teacher groups. 

In order to determine the discrepancies between the expecta- 
tions of the kindergarten teacher group and those of the grade one 


teacher group, a Hotelling 1° test was used. 


Pupil Performance 


In evaluating and classifying the response each student made 
for each language task item, the common scheme of rating each response 
as completion and noncompletion was used. All the responses for each 
item in the four language-related skill sections, given by the twenty- 
eight sample children, were analyzed by the investigator as the first 
judge. Two external judges were involved to check the reliability of 
this analysis. On the classification of responses as completion or 
noncompletion, a high percentage of 90-100 percent agreement was found 
among the three judges for every response of all the pupil subjects 
for the thirty-five lanquage task items. 

The percentages of these children successful and unsuccessful 
in completing each task were calculated. For each of these percentages 
the standard error was computed and the interval of 95 percent con- 
fidence was determined. In addition, for each teacher in each group 
the responses for a certain task, based on the two criteria of "could" 
and "should," were transformed into the interval estimates. Then, the 
comparisons of these two confidence intervals were made to determine 
the differences between the two teacher groups' expectations based on 
both criteria and the actual performance of the children on each 


language task item. 
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Summary 


This chapter described the research procedures followed in 
this study. The descriptions included detailed discussions of the 
development of the research instrument, the selection and the nature 
of the teacher and pupil sample, the data collection procedures 
employed in the pilot study and in the major study, and the types of 
analysis applied to the data. 

The next chapter details the data analysis procedures and the 


findings related to the research questions of this investigation. 
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CHAPTER IV 
DATA ANALYSIS AND FINDINGS 


This chapter reports the results of the study in relation to 
the seven specific questions being investigated and the three research 
purposes stated in Chapter I namely, the nature of teacher expecta- 
tions, comparisons between teacher expectations and pupil performance, 


and comparisons between the expectations of the two teacher groups. 
Nature of Teacher Expectations 


Table 2 shows the kindergarten and grade one teachers' expecta- 
tions for the performance of the beginning first graders on each 
language task in each of the four sections, listening, speaking, 
reading, and writing. 

The table displays the percentage estimates indicated by both 
teacher groups. These were tabulated under the two criterion measures 
"could" and "should" listing each of the thirty-five task items and 
presenting a high to low percentage scale range and the means and 
standard deviations for this range. Since some teachers were unable 
to estimate a percentage, the number of teachers in each group that 


did respond to a certain task was counted and reported in the table. 


Language Tasks and Teacher Expectations 


The examination of Table 2 reveals the following findings: 
1. There is a high range of teacher expectations on all 


language-related skill tasks. The greatest range of expectations by 
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the two teacher groups is from 100 percent to 0 percent and the 
smallest ones are from 30 percent to 0 percent for the kindergarten 
group and from 20 percent to 0 percent for the grade one group. 

2. There is a consistent indication by both teacher groups 
of higher mean percentages for the "should" criterion than for the 
"could" criterion. It was revealed in the interviews following the 
completion of the questionnaire that the teachers attributed this 
pattern of response to their strong feelings of the great desirability 
that a high percentage of children should perform successfully on a 
particular task. 

3. The indication of a higher percentage for some tasks and 
a lower percentage for others is also apparent in all four language- 
related skill sections. Results of the interview with the teachers 
indicated that the teachers' dependence on their own teaching experi- 
ences and apparent ease or difficulty of the task accounted for this 
pattern of response. 

4. The indication of “unable to estimate" appears most in 
section four, the writing-related skill tasks. In the interview the 
teachers who were unable to give percentage estimates for certain 
tasks in all four language sections explained that they had found it 
difficult to respond because of their unfamiliarity with these tasks. 

5. The tasks with which the responding teachers appeared to 
be most familiar and which enabled them to give percentage estimates 


based on the two criteria are the following: 
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a. both the "could" and "should" criteria, Tasks L-II* 
(Rhyming Sounds), L-V (Sequential Relationships), and R-II*** (Word 
Form). 

b. the "could" criterion only, Tasks L-VI (Detail), 
S-Ib** (Function), S-II (Categories), S-III (Comparison), S-V 
(Inference), S-VIb (Concrete Ideas; Can See Relationship), R-I 
(Letters), and W-II**** (Own Name). 

c. the "should" criterion only, Task L-I (Initial 
Sounds). 

6. Some teachers in both groups seemed to be unable to 

indicate percentage estimates for the following: 

a. both the "could" and "should" criteria for L-III 
(Word Identification), L-IV (Syllable Identification), S-Ic (Part- 
Whole Relationship), S-Vd (Unified Idea with More Abstract Qualities), 
S-VIle (Evaluating Situation), S-VIi (Using Complex Sentences), and 
S-VIj (Structuring Event), R-V (Signs), R-VI (Words), W-I (Letters), 
and W-III (Words). 

b. the "should" criterion only, Tasks S-VIa (Concrete 
Idea; Can Not See Relationship), S-VIc (Interpreting Thought, Feeling 
and Motive), and S-VIh (Using Transitional and Connective Words). 

7. The simplest tasks indicated by both teacher groups as 

those that would be successfully completed by the highest percentage 


of the children, when compared with other tasks in the same section 


Listening - Task II 
Speaking - Task Ib 
Reading ~- Task II 
Writing - Task II 
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were as follows: 


a. 


Kindergarten 
based on the "could" criterion, 
Tasks L-VI (Detail) 50%, S-Ia 
(Attributes) 60%, R-III (Own 
Name) 82.3%, and W-II (Own 
Name) 70.8% 


. based on the "should" criterion, 


Tasks L-VI (Detail) 69.2%, S-II 
(Categories) 80%, R-III (Own 
Name) 92.3%, and W-II (Own Name) 
90.8%. 


b. 
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Grade One 


. based on the "could" criterion, 


Tasks-L-III (Word Identifica- 
tion) 55%, S-VIa (Concrete 

Idea, Can Not See Relationship) 
67%, R-III (Own Name) 82.7%, 
and W-II (Own Name) 73%. 

based on the "should" criterion, 
Tasks L-III (Word Identifica- 
tion) 70%, S-II (Categories) 
78.6%, R-III (Own Name) 94%, 
and W-II (Own Name) 88.7%. 


8. The most difficult tasks agreed upon by the two teacher 


groups as those that would be successfully completed by the lowest 


percentage of the pupils when compared with other tasks in the same 


section were as follows: 


a. 


Kindergarten 
based on the "could" criterion, 
Tasks L-VIII (Generalization) 
20.8%, S-VIe (Evaluating Situa- 
tion) 6.7%, R-VI (Words) 15.5%, 


and W-III (Words) 12.7%. 


a. 


Grade One 
based on the "could" criterion, 
Tasks L-VIII (Generalization) 
31.5%, S-VIe (Evaluating Situa- 
tion) 9%, R-VI (Words) 20%, 
and W-III (Words) 14%. 
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b. based on the "should" criterion, b. based on the "should" criterion, 


Tasks L-VIII (Generalization) Tasks L-VIII (Generalization) 
37.7%, S-VIe (Evaluating Situa- 45.2%, S-VIe (Evaluating Situa- 
tion) 14.2%, R-VI (Words) 28.2%, tion) 15%, R-VI (Words) 29%, 
and W-III (Words) 23.3%. and W-III (Words) 29%. 


Relationships between the Teacher Expectations 


Based on the Two Criteria 

The correlations were computed between the teachers' percent- 
age estimates based on both the "could" and "should" criteria for 
each of the language task items in order to answer the first question 
concerning the nature of the kindergarten and grade one teachers' 
expectations for the language performance of the beginning grade one 
children. A correlation matrix comprising all thirty-five language 
task items and the two criteria "could" and "should" was obtained for 
each group of teachers. Correlation coefficients were calculated to 
assess the following relationships: 

1. the relationships between the "could" and the "should" 
responses made by the group of kindergarten teachers for each language 
task, and between those made by the group of grade one teachers 
(Table 3); 

2. the relationships among the "could" responses made by 
the kindergarten teacher group for each language task (Tables 4 and 
5) and among those made by the grade one teacher group (Tables 6 and 
qs 

3. the relationship among the "should" responses made by 
the kindergarten teacher group for each language task (Tables 8 and 9) 


and among those made by the grade one teacher group (Tables 10 and 11). 
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Correlations between the "could" and the "should" responses. 


The correlations were computed between the estimates based on the 
criterion "could" and those based on the criterion "should." The 
findings indicated positive relationships in the direction toward 
which each teacher group made a percentage estimate of the children's 
performance on a certain language task. The teachers who identified 
high percentage estimates for a certain task based on the "could" 
criterion tended to do the same for the particular task based on the 
"should" criterion. Those who estimated low percentages based on the 
“could" criterion tended to estimate low as well for the same task 
based on the "should" criterion. 

Table 3 reveals that the relationships of the "could" and 
the "should" responses made by the kindergarten teachers in the 
listening, speaking, and reading sections are high. This is also 
true for the grade one teacher-group; but the grade one correlations 
occur in fewer tasks than do those of the kindergarten teacher group. 
However, the reverse is true for the writing section. Here, the 
relationships between the "could" and the "should" responses of the 
grade one teachers not only are higher but also appear in more tasks 


than is the case for the responses of the kindergarten teachers. 


Correlations between the "could" responses. Correlations 


were computed between the estimates given by the kindergarten and 
grade one teachers for each task, based on the "could" criterion. 
A correlation matrix, comprising the thirty-five items of the 


twenty-four language tasks on the "could" criterion, provides 
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Table 3 


Correlations between Estimates Based on the "Could" 
Criterion and Those Based on the "Should" 
Criterion by Kindergarten and Grade One 
Teachers for Each Language Task Item 


Section and No. of No. of Grade 
Task Item Teachers Kindergarten Teachers One 
LISTENING 
Initial sounds 13 .89 22 .70 
Rhyming sounds 13 a 23 . 86 
Word identification 9 .87 16 91 
Syllable identification 9 .92 20 -91 
Sequential relationships 13 .90 23 -65 
Detail 13 91 22 .59 
Main idea 13 .89 20 . 84 
Generalization 13 .93 20 Fe 
SPEAKING 
Attributes 13 =f My 22 .89 
Function, action of is. .73 22 .83 
Part-whole relationship 12 - 66 20 .80 
Categories 13 75 22 .83 
Comparison 13 .83 22 .70 
Story sequence 13 84 20 .74 
Inference of emotional 

reaction 12 -65 23 =57 
Story telling—concrete idea 11 - -63 22 -63 
Can see relationship 13 .78 22 a72 
Interpret thought, 

motives, feelings 12 .90 21 .80 
Unified idea with more 

abstract qualities 11 .92 18 .68 
Evaluate situation, 

make judgment 12 . 86 20 61 
Focus on main idea(s) 13 .85 21 .89 
Words conveying 

appropriate meaning 13 .90 18 +) 
Appropriate transitional 

and connective words 12 . 82 21 re! 
Sentence structure 

complex, simple 1] .82 18 . 48 
Structure events 12 .64 20 et5 
READING 
Letter names 12 89 23 57 
Word form 13 95 23 .85 
Own name 13 84 22 .63 
Directional concepts 12 .80 22 -76 
Familiar signs 12 5] 19 63 
Words 1 .85 19 .92 
WRITING 

ers 12 -68 20 71 

binds 12 .81 23 .89 
Familiar words 11 .57 20 .63 
Short sentence 13 .63 20 .96 


eee 


¢ ee 
; : side? 
: acs a 
bid” ead na bo eat os iy 


shane tA ee! 
any Shane DAE NM VAP TION 
magi We6t 67 degon sz nay, awerseet - | 
wp en ee serait a hae ich = 2 
ain al tk ORR 
, ze 55t89) noetrst Ves eTet ses? a fe — be 
al = < ana eT? e re | vf 


oa vv 


| BR 
“ an an fi F 7 J abana ever) " 


a) Oe st Cr eee 
ae. eae sen rhs paParagDE Ba 
Pa At ‘we 


p. i 30, p pottests rash) atdath 
2. ec a9 cf aaa oft as 


ped a $ j 
= +> 7 
ae ~ ‘ : 
a] A ae 
i se } a . 
2 - e ahs 
c . 
“hy Co ' 4 
x > ; : v3 
C 5 ¢ of site data ‘St 
y Va * 3 j 
Cg 3 ay | i 
, <3 ; mai a 
t ot S =a Le 
Feed tac 
. ts 2a oT 
3 $$ £4 ff Gad? Eee thi $ 
‘ «él . 


ne ty ing at ep: gq hag adiatey sat 

: ; , SAVERS dongs 
ag < i de. : hi ‘ _ anhiast ,20v nd 

p ie * Later fhter godt bet? “t 
9% 31 “ee ft aan onnes ae $v ae - sa 
a 4g g.4 


fa. +5 ? $i 
oh. ts en, Ef 
| 8/ be. 8 | 


eae be 
st ‘eae 
Me ~~ ats rd tips 


» oe A eee 
» : — ree 


66 


595 correlations* for each teacher group (see Appendices B and C). Only 
the correlations greater than .694 are reported in Tables 4 and 6. 

Tables 4 and 6 show positive relationships of the directions 
toward which each teacher group made a percentage estimate of the 
children's performance on each language task. The teachers who 
indicated high percentages for a certain task on the "could" part tended 
to estimate high also on this same criterion but for another task. 
Those who identified low percentage estimates on the "could" part 
tended to do the same for other tasks on the "could." 

Table 4 shows 63 intercorrelations among the kindergarten 
teachers' responses based on the "could" criterion. Table 6 reveals 
48 of these intercorrelations among the grade one teachers' responses. 
The two teacher groups' responses based on the "could" criterion in the 
listening section are correlated highly among themselves and with those 
in the speaking section. The responses in the speaking section are 
also correlated highly among themselves. Few of the responses in the 
listening and speaking sections have a high relationship with those in 
the reading section and none of these correlate highly with those in 
the writing section. 

Further examination of Tables 4 and 6 reveals that the 
kindergarten and grade one teachers emphasize high relationships among 
the listening comprehension skills and between the identification of 


initial sounds and that of rhyming sounds (L-I and L-II). The highest 


*It must be remembered that the 595 correlations are not 
independent of each other because the sample size is relatively small 
and all of the correlations come from the same sample of teachers. 
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level of oral composition, S-VIe (Evaluating Situation) for both 
teacher groups was also correlated highly with children's ability to 
use vocabulary sufficient to carry the ideas (S-VIg) and to have 
adequate command of the syntax of the language (S-VIh and S-VIi). 
These correlations are among the eighteen high correlations that both 
teacher groups agree upon. 

However, there are some disagreements between the two teacher 
groups. While the kindergarten group produces a high correlation 
between R-III (Own Name) and W-II (Own Name), the grade one group 
reveals high correlations between R-I (Letters) and W-I (Letters). 
The understanding of directional concepts in reading (R-VI) was 
correlated highly by the kindergarten teachers with syllable identi- 
fication and letter formation skills (L-IV and W-I). For the grade 
One teachers this R-VI task correlated highly also, but only with 
R-III (Own Name). 

Shown in Tables 5 and 7 are positive and negative correla- 
tions of less than .095 between estimates of the various tasks based 
on the "could" criterion by the two teacher groups. These inter- 
correlations are so low that they might likely represent zero correla- 
tion. 

As Tables 5 and 7 indicate, while a great number of these very 
low correlations appear between the kindergarten teachers' responses 
for the speaking tasks and the responses for the reading and writing 
tasks, they occur between the grade one teachers' responses for the 
listening tasks and the responses for the speaking tasks but not for 


the reading and writing tasks. 
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There are four correlations identified on both Tables 5 and 7 
as those in high disagreement between the two teacher groups. Among 
them is the correlation between R-VI (Words) and W-III (Words). 
Whereas the kindergarten group demonstrates the correlation of .02, 


the grade one group shows that of .80. 


Correlations between the "should" responses. Correlations 


were computed between the estimates of the kindergarten and grade one 
teachers for each task, based on the "should" criterion. A correla- 
tion matrix comprising thirty-five language test items on the "should" 
criterion provides 595 correlations* for each teacher group (see 
Appendices D and E). Only the correlations greater than .694 are 
reported in Tables 8 and 10. 

Tables 8 and 10 show positive relationships of the directions 
toward which each teacher group made a percentage estimate of the 
children's performance on each language task. The teachers who 
indicated high percentages for a certain task on the "should" part 
tended to estimate high also on this same criterion but for another 
task. Those who identified low percentage estimates for one task on 
the "should" criterion tended to do the same for other tasks on the 
"should." 

Table 8 indicates 80 intercorrelations among the kindergarten 
teachers' responses based on the "should" criterion. Table 10 shows 


38 of those intercorrelations among the grade one teachers' responses. 


*xIt must be remembered that the 595 correlations are not 
independent of each other because the sample size is relatively smal] 
and all of the correlations come from the same sample of teachers. 
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Twelve of these high correlations marked in Tables 8 and 10 are 
correlations between the same tasks. These high correlations 

reveal agreement between the two teacher groups on the importance 

of skills basic to high performance on the particular two tasks. 

As occurred in the "could" part, more responses of both kindergarten 
and grade one teachers in the listening and speaking sections are 
correlated highly among themselves than are those in the other 
sections. 

Table 8 reports that for the kindergarten teachers high 
correlations between L-I (Initial Sounds) and L-II (Rhyming Sounds), 
R-III (Own Name) and W-II (Own Name), and R-IV (Directional Concepts) 
and W-I (Letters) appear again on the "should" part. Furthermore, 
there are high relationships between R-IV (Directional Concepts) 
with R-III (Own Name), W-II (Own Name), and W-IV (Sentence), but 
only on the "should" criterion. 

Table 10 shows that the correlations between L-I (Initial 
Sounds) and L-II (Rhyming Sounds), and R-IV (Directional Concepts) 
and R-III (Own Name) were also given by the grade one group but 
only on the "could" criterion. There are two other high correla- 
tions for both teacher groups. The kindergarten group's responses, 
based on the "should" criterion, reveal a high relationship between 
S-II (Categories) and R-II (Word Form), while the grade one group's 
responses produce a similarly high correlation, based on both criteria. 
On the RoR ty : the grade one group, based on the "should" criterion, 
indicates a high correlation between S-Ib (Function) and S-Ic (Part- 


Whole Relationship), while in this case it is the kindergarten group 
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which has this relationship on both criteria. 

Table 9 indicates that correlations below .095 for the 
kindergarten teachers are more usual for the "could" criterion than 
for the "should" criterion. This is opposite to what Table 11 
reveals for grade one teachers. There are more correlations on the 
“should" criterion than on the "could" criterion where the two teacher 
groups show absolute disagreement. 

Tables 9 and 11 further indicate that while the kindergarten 
group produced more of the very low correlations between the listening 
tasks and the speaking tasks, the grade one group brought about more 
of these between the speaking tasks and the reading and writing tasks. 
It is worthy to note that this was reversed for the teacher groups in 
the correlations reported earlier for the same tasks on the "could" 


criterion (see Tables 5 and 7). 


Conclusions 

The following conclusions can be drawn from the preceding 
analysis of the findings: 

1. Both the kindergarten and grade one teachers revealed a 
wide range of their estimates of the children's performance on each 
language-related skill task. The wide range of teacher expectations 
appeared both within and between groups of the teachers. 

2. The kindergarten teachers, as a group, gave percentage 
estimates for more tasks than did the grade one teacher group in the 
listening and the speaking sections. 

3. For the three sections involving the listening, speaking, 


and reading related skill tasks, the kindergarten group Seemed to 
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correlate highly and positively the "could" responses with the 

"should" responses, the "could" responses with the "could" responses, 
and the "should" responses with the "should" responses. This was 

also true for the grade one group, but when all the tasks were examined 
this group produced fewer high correlations than did the kindergarten 
group. 

4. The kindergarten and grade one teachers seemed to correlate 
differently their responses for certain language tasks. The kinder- 
garten group produced more high correlations between the various 
listening skill tasks, between the listening and the speaking skill 
tasks, and between the various speaking skill tasks. The grade one 
group produced more high correlations only between the various 
speaking skill tasks. 

5. The appearance of greater numbers of correlations below 
.095 on the "could" part but fewer on the "should" part suggests that 
the kindergarten teachers may have found fewer tasks that could be 
performed successfully by the children and that could be related to 
other tasks. In spite of this, the kindergarten teachers may view 
a greater number of tasks to be correlated with others in such a way 
that, should the children be able to perform certain tasks successfully, 
they should then be able to complete successfully the others as well. 

6. The appearance of greater numbers of correlations below 
.095 on the "should" part but fewer on the "could" part suggests 
that the grade one teachers may have found a greater number of tasks 
that could be performed successfully by the children and that could 


be related to other language tasks. Despite this, the grade one 
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teachers may view a lesser number of the tasks to be related to others 
in such a way that, should the children be able to perform certain 
tasks successfully, they then should be able to complete successfully 
the others as well. 


Comparisons between Teacher Expectations and 
Pupil Performance 


Pupils' Actual Performance 


The data related to the actual performance of the pupils on 
the selected language skill tasks were calculated and analyzed based 
on the percentage of the children who were successful and unsuccessful 
in completing each task. Table 12 includes the details. 

Table 12 shows that, in each section, the tasks completed 
successfully by the highest percentage of the pupils were as follows: 
Tasks L-VI (Detail) 57 percent, S-Ib (Function) 100 percent, R-III 
(Own Name) 93 percent, and W-II (Own Name) 75 percent. The tasks 
completed by the lowest percentage of the children were as follows: 
L-III (Word Identification) 7 percent, S-VId (Unified Idea with More 
Abstract Qualities) 0 percent, S-VIj (Structuring Event) 0 percent, 
R-I (Letters) 11 percent, R-V (Signs) 11 percent, and W-III (Words) 
11 percent. 

Among the thirty-five task items in the four language-related 
skill sections, fourteen tasks were completed successfully by more 
than 50 percent of the twenty-eight beginning first graders randomly 
selected for this study. As a summary, in Table 13 these fourteen 
task items are ranked according to the percentage of the pupils able 


to complete them. The five task items accomplished by less than 
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Table 13 


Fourteen Language Tasks Successfully Completed by Fifty Percent 


or More of the Twenty-Eight Inner-City Grade One Children 


Section 
Speaking 
Reading 
Speaking 
Speaking 


Speaking 


Writing 


Reading 


Writing 
Speaking 
Listening 
Listening 
Speaking 
Reading 


Listening 


nn eee EEE EEE EERE 


LANGUAGE 


Task Item 


Teb 
Function, action of 


hid 
Recognizing own name 


V 
Inference of emotional reaction 


III 
Comparison 


VI h 
Using appropriate transitional 
and connective words 


igi 
Writing own name 


IV 
Understanding of directional 
concepts 


IV 
Copying short sentence 


1a 
Categories 


VI 
Recalling detail 


Sequential relationships 


iva 
Attributes 


II 
Recognizing word form 


IV 
Syllable identification 


Number 


28 


26 


rg 


22 


22 


2] 


18 


PUPIL 


Percent 


100 
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82 


79 


79 


iD 


50 


82 


ave 
valid naa ne rae = 
7 } 
' : 
o Ans 
—~8 4 i ¥ 


Agh | 

_ ~~ * 
439 qtr yd) basety — 
abl Tad an  % d vi 198ne a ! 


a1 
sy eens ek, 
ne it i AR. Bia u* 
as lbh parisien a 
> ae as B » | 
\ Ft tony ganeretal 


Te eee) de 


[aiai +i neck SR emIaa 


ry. : scabies 
Smee om wii wo — 


ac " ' su ; vi tye " q 
sth ve wa dey 
zoqedna 


1 


*. 
Iw 


Pee eral heer ee 
yi sanaiiet sy Ter snaupss 
ie hy _¥ 9 ne “i q ot i 


a 
- 
° 


83 


10 percent of the children are indicated in Table 14. 


Comparisons between Group Teacher Expectations 
and Pupils' Actual Performance 


For any one task, the mean percentages calculated from the 
expectations of both teacher groups (see Table 2) were compared to the 
percentages calculated from the students' actual language performance 
(see Table 12). This comparison is shown graphically in Figures 1 to 
8 which illustrate the discrepancies between the expectations of the 
two teacher groups and the actual language performance of the pupils on 
each task in four language skill sections. Comments on these discrep- 


ancies will be made in the next section. 


Comparisons between Individual Teacher Expectations 
and Pupils' Actual Performance 


In order to compare the percentage estimates of each teacher 
in both groups for a certain task with the actual performance of the 
pupils, it was necessary to determine a confidence interval for (1) the 
percentage of the beginning first grader who had successfully completed 
each task and (2) the percentage estimates indicated by each teacher 
for each task. 

The standard error of a percentage was used to calculate the 
95 percent confidence interval for the true population percentage, 
using data from the children who successfully completed the tasks. 

The teachers' point estimates were also used to calculate an interval. 
A point estimate referred to each percentage score the teacher indicated 
when she gave her judgment or estimate about the percentage of the 


children she felt could and should complete each task. An interval 
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Table 14 
Five Language Tasks Successfully Completed by Less than 


Ten Percent of the Twenty-Eight Inner-City 
Grade One Children 


Language Pupil 


Section Task Item Number Percent 
Listening BA 
Word identification 2 7 
Speaking IV 
Story sequence ] 4 
VI e 
Evaluate situations ] 4 
VI d 
Unified idea with more 
abstract qualities 0 0 
VER 


Structure events 0 0 
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Figure ] 
Comparisons between Teacher Expectations and Pupil Performance 


for Eight Language Tasks in Section 1: Listening, 
Based on the "Could" Criterion 
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Figure 2 


Comparisons between Teacher Expectations and Pupil Performance 
for Eight Language Tasks in Section 1: Listening, 
Based on the "Should" Criterion 
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Figure 3 


Comparisons between Teacher Expectations and Pupil Performance 
for Seventeen Items of Six Language Tasks in Section 2: 


Speaking, Based on the "Could" Criterion 
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Figure 4 


Comparisons between Teacher Expectations and Pupil Performance 
for Seventeen Items of Six Language Tasks in Section 2: 
Speaking, Based on the "Should" Criterion 
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Figure 5 


Comparisons between Teacher Expectations and Pupil Performance 
for Six Language Tasks in Section 3: Reading, 
Based on the "Could" Criterion 
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Figure 6 


Comparisons between Teacher Expectations and Pupil Performance 
for Six Language Tasks in Section 3: Reading, 
Based on the "Should" Criterion 
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Figure 7 


Comparisons between Teacher Expectations and Pupil Performance 
for Four Language Tasks in Section 4: Writing, 
Based on the "Could" Criterion 
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Figure 8 


Comparisons between Teacher Expectations and Pupil Performance 
for Four Language Tasks in Section 4: Writing, 
Based on the "Should" Criterion 
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estimate was defined to be +5 units on either side of the point 
estimate given. Since the teachers were asked to make estimates in 
10 point units, an interval defined by 5 units above and below an 
estimate accounted for any shift a teacher might make in being forced 
to report percentages in multiples of 10 units. This provided a 
conservative recognition that a percentage given by the teacher was 
not precisely accurate. 

The comparisons of these two confidence intervals, calculated 
through the procedures discussed above, were then made to differ- 
entiate and classify each teacher's responses on the two criterion 
measures for each task as being an underestimate, a close-estimate 
or an overestimate. To illustrate: the 95 percent level of con- 
fidence derived from the calculation of a standard error to determine 
the lower and upper limits of the confidence interval for pupils' 
performance on L-I (Initial Sounds) of 28.57 percent would set these 
two limits at 11.84 percent and 45.30 percent. If teacher A indicated 
40 percent as her point estimate of the children whom she thought 
were capable of successfully completing this task, then the interval 
estimate of her response would be from 35 percent to 45 percent. The 
comparison of these two confidence intervals shows that they overlap. 
The response of teacher A, therefore, would be classified as a close- 
estimate. 

The levels of expectations held by the kindergarten and grade 
one teachers and the levels of pupils' actual performance were speci- 
fied. The extent and the nature of the differences between these levels 


were also identified. These findings provide answers to the research 


Ph. (un 


~82013 & 26 batt res 6 y ad bhuow oe 


-fogg2 Stew sate } 


yal ovortt neandad: 38 


doth 


® 


%. 


} t , f 3é 
iswites-s20fo 6 -siamiTesoeore seviell 3 te “J ; 


“s « 
: ae | 
pnt A ‘yerngnod 4 weg 0 
“a? ~ > 4 ari ¥ 
sApyonys e2 Morin iD FRD Sits 
‘ wi 
“ ' oa oe ae t Am as be a 


“obits 99 sabato ait xe pr 


7 @ 
i 


‘ciog oat Pe aht2a tents savas me 


saitse 48S os pe (2s. aoe veto 7 me Ss 5 
a2. os) ae 
e pone fa 
‘ ; j = Cc i rs? SY og 5 23 ry ¢ i pata , vase pit : stay 
J - 2 Pet ee , . i 3 


| anh, 


fam nay s s'} vi S\ ioe 30 997 oe 


owt and oo eoeiogrelt 2 -widdad oe ¥ Mee el 


9 a | af vi 


oe iad 


fensanan 22 .4art “Ory H ta say ttt oF 


4VY Q We) IGOQAST Gk vt oe x 
it 


y I ee | 


Be 


Meas ¢€? oF Jnsaqtag gf 7 a Es 


F isvo V. reqytt thi swote law y suit Aj iat mt i fais 


7 
7 
isd, 


poe f 
bake 4 yen 


rave sit * : 
», - a 


4 rr 
*ehkg 
ftq 
7 
ee 


nay ite se ot a | 


% a 
> = 


a J 
5 i 
eee 


q 
‘c. Pae 
@ 


f 


94 


questions two to six. Table 15 presents the pertinent data. 


Comparisons based on the "could" criterion. Inspection of 


the "could" section of Table 15 reveals that more than 50 percent of 
the responding teachers underestimated five tasks, closely estimated 
eighteen, and overestimated seven from the total of thirty-five task 
items in the four language-related skill sections. 

When taking each group separately, more than 50 percent of 
kindergarten teachers underestimated five tasks, closely estimated 
twenty, and overestimated Six, while the same percentage of grade one 
teachers underestimated five tasks, closely estimated seventeen, and 
overestimated seven. 

By comparison with the other tasks, S-Ib (Function) was under- 
estimated by all nidercarten teachers (100 percent) and by almost all 
grade one teachers (96 percent). 

The highest percentage of kindergarten teachers (85 percent) 
made close estimates for L-VIII (Generalization), while 87 percent was 
the highest percentage for grade one teachers who closely estimated 
S-VIi (Sentence Structure). 

While S-VIj (Structuring Event) was overestimated by the 
highest percentage of kindergarten teachers (92 percent), S-VIa 
(Concrete Idea; Can Not See Relationship) was overestimated by the 
highest percentage of the grade one teachers (91 percent). 

Further examination of the "could" part of Table 15 indicates 
that among the four language-related skill sections the kindergarten 
teachers made better estimates of the children's performance for the 


listening and writing sections. The grade one teachers did so too, 
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but only for the listening section. Among the thirty-five items 
of the twenty-four language tasks, both teacher groups seemed to have 
greater difficulty in making estimates based on their own perception 
of the children's ability to do the following: 

hd to perceive spoken words, syllables and phonemes (L-III, 
L-IV), 

2. to perceive and express sequential relationships of a 
story (L-V, :S-IV), 

3. to describe objects according to their functions (S-Ib), 

4. to use inferences in expressing the relationships among 
objects, people, and events in a given situation (S-V), 

5. to tell a story with only a concrete idea and can not see 
relationships between characters and events (S-Vla), 

6. to express the organized ideas explicitly in words and 
sentences (S-VIf, g, h, and j), 

7. to recognize letters and familiar signs (R-I, R-V), and 

8. to copy familiar related words in a given sequence (W-IV). 

Figures 1, 3, 5, and 7 also reveal the discrepancies between 
the mean estimates of the two teacher groups and the mean performance 
of the pupils on each task. 

The patterns of the responses of the two teacher groups on 
the "could" part of the thirty-five task items were as follows: 

1. low underestimation, high close-estimation, and low 
overestimation for twenty-one task items, 

2. high underestimation, low close-estimation, and low 


overestimation for six task items, 
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3. low underestimation, low close-estimation, and high over- 


estimation for seven task items. 


Comparisons based on the "should" criterion. The "should" 
part of Table 15 denotes that more than 50 percent of all the teachers 


involved in this study underestimated two tasks, closely estimated ten, 
and overestimated fifteen out of thirty-five task items in all four 
language-related skill sections. 

When taking each teacher group separately, more than 50 percent 
of the kindergarten group underestimated two tasks, closely estimated 
ten, and overestimated sixteen, while the same percentage of the grade 
One group underestimated two tasks, closely estimated eleven, and 
overestimated fourteen. 

By comparison with the other tasks, S-Ib (Function) was under- 
estimated by the highest percentage of kindergarten (77 percent) and 
grade one (91 percent) teachers. 

The highest percentage of teachers in kindergarten (85 percent) 
and grade one (87 percent) groups closely estimated R-III (Own Name). 

As in the "could" part, while the highest percentage of kinder- 
garten teachers (92 percent) overestimated S-VIj (Structuring Events), 
the highest percentage of grade one teachers (91 percent) overestimated 
S-VIa (Concrete Idea; Cannot see Relationship). 

Inspection of the "should" section of Table 15 also reveals 
that among the thirty-five task items of the twenty-four language 
tasks, the kindergarten and grade one teachers appeared to make better 
estimates based on the "should" criterion than those based on the 


"could" criterion for the following task items: L-IV (Syllable 
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Identification), L-V (Sequential Relationships), S-V (Inferences), 
S-VIg (Words Conveying Appropriate Meanings), and R-III (Own Name). 
However, when all the tasks were examined, it was found that 
generally both teacher groups made more reasonable predictions for 
the children's language performance on the "could" part than they did 
on the "should" part. Figures 2, 4, 6, and 8 also support these 
results. 

The patterns of the responses of the two teacher groups on 
the "should" part of the thirty-five task items were as follows: 

1. low underestimation, high close-estimation, and low 
overestimation for fourteen task items, 

2. high underestimation, low close-estimation, and low 
overestimation for three task items, 

3. low underestimation, low close-estimation, and high over- 
estimation for eighteen task items. 

In addition, it is interesting to note that none of the 
teachers in the two groups closely estimated S-VIj (Structuring 
Event), and that only less than 50 percent of all the responding 
teachers made close estimates for all the four tasks in the writing 


section. 


Conclusions 

1. There is a wide range (from 100 percent to 0 percent) in 
the percentages of the beginning grade one inner-city children who 
successfully completed the thirty-five task items. This variation 
may be attributed to the ease and the difficulty of the tasks. 


2. The findings in this section bear out the earlier 
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conclusion that there is a high range of teacher expectations on all 

language-related skill tasks. This wide range of teacher expectations 
was represented by the pattern of high or low underestimation, close- 
estimation, and overestimation for each of the thirty-five task items. 

3. Generally, both kindergarten and grade one teachers 
revealed higher expectations based on the "should" criterion than 
they did when based on the "could" criterion. 

4. Both kindergarten and grade one teachers appeared to 
make more reasonable expectations for language performance of the 
beginning grade one inner-city children on the "could" part than they 
did on the "should" part. 

5. The grade one teacher group indicated higher expectations 
for these children's actual language performance on the "could" part 
than did the kindergarten teacher group. On the contrary, the 
kindergarten group revealed higher expectations for the language per- 
formance of these children on the "should" part than did the grade 
one teacher group. 


Comparisons between Expectations 
of the Two Teacher Groups 


Hypotheses Testing 


Question seven related to the extent and nature of 
the differences, if they existed, between the expectations held by 
the kindergarten and the grade one teachers for children's performance 
on the selected language tasks. The statistical method called Two- 
sample Hotelling 18 Test was used to test the hypotheses based on 


question seven. The stated hypotheses were: 
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1. There are no significant differences between the kinder- 
garten teachers' mean estimates based on the "could" criterion and 
those of the grade one teachers based on the "could" criterion for 
the various tasks in each of the four language-related skill sections. 

2. There are no significant differences between the kinder- 
garten teachers' mean estimates based on the "should" criterion and 
those of the grade one teachers based on the "should" criterion for 
the various tasks in each of the four language-related skill sections. 

The Hotelling 1a test provided an analysis of the difference 
between mean values of all variables for the two sets for equal or 
unequal observations (Morrison, 1976). According to this statistical 
procedure, the teachers in both groups who had indicated “unable to 
estimate" for any one task in a certain section were not included in 
the number of observations used in the calculation for the grand mean 
of that language section. Therefore, the number of observations used 
in the calculations of the two group mean vectors was the same as the 
number of the teachers in both groups who gave a percentage estimate 
for each task in a section. | 

The advantage of using this statistical procedure is that 
it provides a simultaneous comparison of all mean values for samples 
taken from multivariate normal populations. This method is efficient 
in combining information for differentiation by taking into account 
the interrelations, if they exist, between the variables. It also 
makes possible the evaluation of the information provided by the 
several measurements of group means (Morrison, 1976). The traditional 


t test method only compares the significance of the differences 
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between the means of groups, taking each variable separately. More- 
over, the observations used in the calculation of each group mean are 
‘treated by this t test method as being from different samples 

although in reality they are from the same group (Ferguson, 1976). 

In contrast, the ie test treats these observations as one sample 

taken from a population with equal variance and equal covariance. It 
also provides multiple comparisons which take each variable separately, 
as the t test does. The multiple comparisons supply the analysis that 
identifies which variables are important to the rejection of the null 
hypothesis, when a significant difference between the means of groups 
exists (Morrison, 1976). The 1¢ test, therefore, was considered 


appropriate for analysing the data to answer the seventh question of 


this study. 


Results 

The mean estimates of the kindergarten and grade one teachers 
for the various tasks in each language section are presented on both 
the "could" and the "should" parts in Tables 16-19. 

Table 20 summarizes and presents all findings of the 1s test 
analyses. The hypotheses, stating no significant differences between 
the mean estimates of the kindergarten teachers and those of the 
grade one teachers for the tasks in the speaking, the reading, and 
the writing sections, were fully confirmed on both the "could" and 
the "should" parts. As for the listening section, the hypothesis was 
confirmed only on the "could" part. A significant difference was 
found on the "should" part between the mean estimates of the two 


teacher groups for this section. However, the results of the multiple 
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Table 16 


Group-Mean Vectors of the Kindergarten and Grade One Teachers 


Fone eCLION. |: 


COULD 

Section ] Kindergarten Grade One 
Listening n= 8 n= 15 
Initial sounds 43.8 46.0 
Rhyming sounds 47.5 ey Ae 
Word identification 40.0 58.0 
Syllable 
identification 28.8 44.0 
Sequential 
relationship 45.0 41.3 
Detail 46.3 55:3 
Main idea 2235 33.3 
Generalization 20.0 ol es 
Significant at +5 test: 

p< .05 Probability = .196 


Listening Based on the "Could" and 
the "Should" Criteria 


SHOULD 
Kindergarten Grade 
n= 9 n= 
03.0 65. 
68.9 rie 
5/38 fale 
47.8 O75 
64.5 hie 
62.2 68. 
3he0 48. 
338 48. 
Tt? test: 
Probability = 


One 


.045 
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Table 17 


Group-Mean Vectors of the Kindergarten and Grade One Teachers 
for Section 2: Speaking Based on the "Could" 
and the "Should" Criteria 


COULD SHOULD 

Section 2 Kindergarten Grade One |Kindergarten Grade One 
Speaking n= 8 n= 18 n= 4 n= 16 
Attributes 58.8 61.0 3 Page 73.8 
Function, action of 51.3 60.6 80.0 71.9 
Part-whole relationship 32.5 44.4 60.0 63.8 
Categories 58.8 60.6 82.5 78.0 
Comparison 5.3 55.0 82.5 73.8 
Story sequence 32.5 Ja76 60.0 Ha cU 


Inference of 
emotional actions 50.0 56.7 72.5 75.6 


Storytelling—concrete 
idea, cannot see 


relationship : 62.5 66.0 87.5 76.3 
Concrete idea, can 

see relationship 43.8 ain), re 60.6 
Interpret thought, 

feeling, and motives 18.8 22.8 45.0 43.0 
Unified idea with 

more abstract qualities 7.5 10.0 25.0 24.4 
Evaluate situations, 

make judgments ia 10.0 eee 18.0 
Focus on main idea(s) 33.8 38.9 57.5 53.8 
Words conveying 

appropriate meaning 13.8 16.0 25.0 28.0 


Appropriate trans- 
itional and 


connective words 22.5 2364 32.5 38.8 
Sentence structure 

complex, simple hiss hia! 20.0 26.3 
Structure events de eh a eivu 37.5 37.5 
Significant at 1? test: T? test: 


p <.05 Probability = .685 Probability = .906 
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Table 18 


Group-Mean Vectors of the Kindergarten and Grade One Teachers 
for Section 3: Reading Based on the "Could" and 
the "Should" Criteria 


COULD : SHOULD 
Section 3 Kindergarten Grade One | Kindergarten Grade One 
Reading n = 10 n= 19 n= 10 n= 19 
Letter names 40.0 48.4 68.0 64.2 
Word form 39.0 58.9 590 Se 
Own name 82.0 82.6 95.0 94.7 
Directional concepts Bee by. 81.0 67.9 
Familiar signs 34.0 2un6 57.0 42.0 
Words 14.0 21.6 x alt 29.5 
Significant at ie test: 1s test: 


p< -.05 Probability = .120 Probability = .103 
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Table 19 


Group-Mean Vectors of the Kindergarten and Grade One Teachers 
for Section 4: Writing Based on the "Could" and 
| the "Should" Criteria 


COULD SHOULD 

Section 4 Kindergarten Grade One | Kindergarten Grade One 
Writing n = 10 n = 20 n= 10 n= 19 
Letters E2550 35 Uae 51.0 53.2 
Own name 81.0 Als. 0 92.0 90.0 
Words 14.0 14.0 2350 27.9 
Sentence 25.0 Sieu apa! 42.6 

ae, 2 2 : 
Significant at T™ test: lweeLess.- 
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Table 20 


Probability of the Differences between the Group-Mean Vectors 
of the Kindergarten Teachers and Those of the Grade One 
Teachers for Each Language Section Based on the 
"Could" and the "Should" Criteria 


COULD SHOULD 
Section of T? Test: 1? Test: 
Language Tasks Probability Probability 
Section 1: * 
Listening 196 045 
Section 2: 
Speaking .685 .906 
Section 3: 
Reading Bir4e .103 
Section 4: 
Writ . 166 753 
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comparisons revealed that no single variable could be identified as 


contributing more than others to the overall significant difference. 


Conclusions 

There were no significant di frerenceer vemeen the kindergarten 
teachers' expectations and the grade one teachers' expectations based 
on both criteria "could" and "should" in all four language sections, 
when comparing the teacher expectations for the beginning first 
graders' performance on each language task separately and when the 
tasks were grouped as sections. The one exception is that section 
comparisons revealed a significant difference between the two teacher 


groups' expectations based on the criterion "should" for the listening 


section. This significant difference may be attributed to the stronger 


expressions of desirability, given by only the grade one teachers (90 
percent) during interviews, for the children to be more highly trained 


in the listening skills before coming to grade one. 
Summary 


The major findings of the investigation were reported in 
three sections: 

1. The nature of teacher expectations. The correlational 
results revealed a range of teacher expectations and the highest and 
the lowest correlations, for both kindergarten and grade one teachers, 
between the "could" and the "should" responses for each task and for 
the various tasks grouped in all four language-related skill sections. 


2. Teacher expectations and pupil performance. Comparisons 


were made between the expectations of the two teacher groups and the 
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actual language performance of the beginning grade one inner-city 
children on each task of the four language-related skill sections. 
These comparisons classified the expectations of the teachers as 
underestimated, closely estimated, or overestimated. 

3. Comparisons of teacher expectations. Comparisons between 
the two teacher groups' expectations for the children's actual 
language performance were made by taking the expectations for each 
task both separately and simultaneously grouped as a language section. 

Briefly, the findings revealed that the kindergarten and 
grade one teachers Showed a wide range in their expectations. Both 
groups showed high correlations between their responses for the 
various language tasks based on the "could" criterion and those based 
on the "should" criterion. The relationships among the "could" and 
the "should" responses, were found to show high correlations for only 
certain language tasks. There were more high correlations in the 
listening and speaking sections and fewer in the reading and writing 
sections. The two teacher groups indicated higher expectations 
based on the "should" criterion than they did based on the "could" 
criterion. With the exception of the listening section based on the 
"should" criterion, no significant differences were found between the 
expectations of the two teacher groups based on both criteria for each 
of the thirty-five language task items and each of the four language- 
related skill sections. 

The fifth and the final chapter summarizes the investigation 


and presents conclusions and recommendations based on the findings. 
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CHAPTER V 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 


This chapter is composed of three sections. The first 
section contains a summary of the investigation; the second the major 
findings and conclusions of the study; and the final one the recommen- 


dations for education and future research. 
Summary 


The purposes of this study were to explore the expectations 
of kindergarten and grade one teachers in relation to the language 
performance of beginning grade one pupils and to determine the 
discrepancies between the expectations of these two teacher groups. 
In order ‘to achieve these purposes a research instrument was 
constructed consisting of twenty-four selected language-related 
skill tasks involving listening, speaking, reading, and writing. 

This questionnaire-type instrument was administered to thirteen 
kindergarten and twenty-three grade one teachers from fifteen 

Edmonton inner-city schools. These responding teachers were required 
to indicate their estimates of the percentage of the beginning grade 
one inner-city children who were expected to complete successfully 
each of these tasks, based on the two criterion measures designated 

as "could" and "should." The "could" criterion reflected expectations 
based on the teachers' view of the children's capability of success- 


fully performing a certain task. The "should" criterion mirrored 
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expectations determined by the teachers' own conviction of the 
desirability of the children's successfully completing that particu- 
lar task. This assignment was taken as an index of the teachers' 
expectations for the pupils' performance on the language tasks. 

To determine the nature of and the discrepancies between the 
expectations of the two teacher groups, the correlational results 
were analyzed by the statistical procedure of DEST@5 and the compara- 
tive findings by MULV 15. 


The purpose of this study was also to assess the differences 


between the expectations of both teacher groups and the actual language 


performance of the beginning grade one inner-city children. A second 


phase of this investigation, thus, involved the appraisal of the actual 


performance of these pupils on all of the selected language tasks in 
relation to which the teachers had already indicated their percentage 
estimates of the children who could and should complete successfully. 
The statistical cross-tabulation was employed to analyze the compara- 
tive results. Appendix F includes a summary of all the findings on 


individual tasks. 
Conclusions 


The conclusions of this study can be summarized by reference 
to the seven questions which this investigation was designed to 
answer. 

1. What is the nature of the kindergarten and grade one teachers' 
expectations for the beginning grade one inner-city children's 


performance on the selected language-related skill tasks? 


Four conclusions of the study relate to this question. 
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a. There is a wide range in the expectations of the two 
teacher groups for the children's language performance on each task. 

b. Both kindergarten and grade one teachers indicated higher 
expectations determined by their own conviction of the desirability 
of the children's successfully completing certain tasks than those 
based on their own perception of the capability of the children in 
successfully completing the particular tasks. 

c. The kindergarten and grade one teachers agreed upon only 
twenty-four of thirty-five task items in all four language-related 
skill sections that they both could and should be performed success- 
fully by the beginning: grade one inner-city children. 

d. Different tasks were correlated on each of the "could" 
and "should" criteria for each of the two teacher groups. 

2. What are the levels of actual performance on the selected language- 
related skill tasks of the group of pupils who are beginning grade 
one in the inner-city schools? 

The findings revealed that the percentages of the children 
who successfully completed the twenty-four language tasks varied 
along a wide range from 100 percent to O percent. The hierarchy of 
difficulty of the task requirements was confirmed by the very low 
percentage of the children who performed successfully these tasks. 

3. What levels of expectation do the inner-city kindergarten teachers 
hold for the performance on selected language-related skill tasks 
of these beginning first grade inner-city pupils? 

There is a wide range in the expectations of the kindergarten 
teachers resulting from the statistical classification of under- 


estimates, close-estimates, and overestimates of the children's actual 
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performance on each of the twenty-four language tasks. Definite 

patterns for each of these estimates were identifiable for the 

different tasks. 

4. What levels of expectation do the inneteeaty grade one teachers 
hold for the performance on selected language-related skill tasks 
of the beginning grade one inner-city pupils? 

For the grade one teachers as well the data revealed a 
similarly wide range in their expectations resulting from the 
statistical classification of underestimates, close-estimates, and 
Overestimates of the children's actual pereorienen on each of the 
twenty-four language tasks. Definite patterns for each of these 
estimates were identifiable for the different tasks. 

5. To what extent do differences exist between the expectations of 
inner-city kindergarten teachers and the actual performance of 
the beginning grade one inner-city pupils on the selected 
language-related skill tasks? 

Two conclusions of the investigation relate to this question. 

a. The kindergarten teachers made more reasonable estimates 
by basing the expectations on their perception of the capability of 
the children in successfully completing certain tasks than by basing 
the expectations on the desirability of the children's successfully 
completing the particular tasks. 

b. The consistent appearance of the estimates of these 
kindergarten teachers in both or either of the categories of under- 
estimates and overestimates was apparent throughout the comparisons of 


the teachers' expectations and the pupils' performance on each task in 


all four language-related skill sections. 
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6. To what extent do differences exist between the expectations of 
inner-city grade one teachers and the actual performance of the 
beginning grade one inner-city pupils on the selected language- 
related skill tasks? 

Two conclusions of the study relate to this question: 

a. The grade one teachers made more reac onable estimates by 
basing the expectations on their perception of the capability of the 
children in successfully completing certain tasks than by basing the 
expectations on the desirability of the children's successfully 
completing the particular tasks. 

b. The consistent appearance of the estimates of these grade 
One teachers in both or either of the categories of underestimates 
and overestimates was apparent throughout PRET Coa earte of the 


teachers' expectations and the pupils' performance on each task in 


all four language-related skill sections. 


7. To what extent do differences exist between inner-city kinder- 

garten teachers' expectation levels for the beginning first 

grade inner-city pupils' performance on selected langquage-related 

Skill tasks and those expectation levels held by inner-city 

grade one teachers? 

The present analysis yielded only a statistically significant 

difference between the expectations of the two teacher groups for 
the listening tasks, when compared as a section, based on the "should" 
criterion. This suggests that, although the kindergarten and grade 
one teachers revealed no significant differences in expectations for 
each task in the listening section, they did hold different expecta- 
tions determined by their conviction of the desirability of the 


children's successfully completing all the listening skill tasks for 


the complete section. No statistically significant differences were 
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found between the two teacher groups' expectations for the other three 


language-related skill sections and their individual tasks. 


Recommendations 


Implications for Education 


Te Both kindergarten and grade one teachers need to become 
increasingly accurate in estimating certain tasks of the language 
potential of the beginning grade one inner-city pupils. Moreover, 
these two teacher groups need to make explicitly clear, both among 
themselves and between the groups, the expectations each of them 
holds for the children's language performance. It is recommended 
that formal meetings and conferences between kindergarten and grade 
one teachers be scheduled officially and carried out often. The out- 
comes of these meetings should result in a deliberate attempt by the 
two teacher groups to reach a consensus on specific language tasks 
that both teacher groups agree upon as the tasks that the children 
are capable of successfully performing when they finish kindergarten 
and as those the children should be able to perform successfully before 
moving to grade one. This consensus will help promote the continuity 
of language learning and instruction and of teacher expectations. In 
order to prepare for accurate judgments and predictions of children's 
language performance and for the derivation of a consensus, teachers 
should provide themselves with a means of noting the level of per- 
formance of children, such as a continuous anecdotal record on 
individual children's language performance. Also, it is recommended 
strongly that kindergarten and grade one teachers should cooperate in 


constructing instruments to assess expectations of and performance on 
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various language tasks in the same manner as the Teacher Expectations 
Survey Instrument did in this study. This type of instrument would 
make it possible for the teachers at both levels to describe in terms 
that both groups agree upon the child's expected performance or 
readiness and the appropriateness of specific language tasks. Further- 
more, it provides the two teacher groups with an agreed baseline in 
appraising the children's language performance and in comparing teacher 
expectations to actual performance of the children and in comparing 
the expectations of one group of teachers with those of another group. 
2. To make the transition from kindergarten to grade one 
smooth, modifications of both the kindergarten program and the grade 
One curriculum are necessary. At the kindergarten level, a sequential 
language program needs to be planned with more of the teacher's time 


and special attention devoted to the development of attentional and 


listening skills so as to prepare children for the more structured 
and more formal program in grade one. At the grade one level, the 
emphasis in the sequential language program including teacher-pupi| 
interaction and classroom management and organization, at the beginning 
of the school year, needs to be similar to and, then, continuous from 
the emphasis in kindergarten so that an abrupt change for the children 
is avoided. The need for and desirability of a less formal grade one 
curriculum should be investigated. 

3. Through both pre- and in-service programs, professional 
training of elementary teachers needs to provide sufficient work in 


the areas of language acquisition and development. 
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Implications for Further Research 


It is recommended that parallel studies be made using differ- 
ent selected language-related skill tasks, using a larger sample, 
focusing on different periods of time, comparing school districts with 
each other, and comparing the expectations of the same teacher group 
at different points in time to identify possible changes in teacher 
expectations. 

It is also suggested that a study to determine various factors 
related to teacher expectations for the beginning grade one inner-city 
children's language performance be considered as follow-up to this 
study. Teachers could be compared on the levels of academic prepara- 
tion for language teaching to identify the possible influence of 
professional training on teacher expectations. The years of teaching 
experience could also be taken into consideration as a variable in 
explaining different teacher expectations. 

In addition, the comparisons between expectations of teachers 
at primary grade levels and those of teachers at middle grade levels 
and between these teacher expectations and the actual performance of 
the primary grade children might reveal interesting results. An 
investigation of this type could be an initial move toward a greater 
understanding of the need for continuity in teacher expectations, and 
toward better harmony between child performance and teacher expectation. 
Such an investigation should expose the problems involved in the 
transition from one grade level to the next and then explore the means 
to make articulation of the various levels of education as smooth as 


possible. 
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RESPONDENT'S PERSONAL INFORMATION 


Presently teaching grade 

Number of years teaching experience in Kindergarten 
in this area of the city 

Number of years teaching experience in Kindergarten 
in other areas of the city 

Number of years teaching experience in Grade One 
in this area of the city 

Number of years teaching experience in Grade One 
tnfother areas of the city 

Number of years teaching experience in other grades 
in this area of the city 

Number of years teaching experience in other grades 
in other areas of the city 

Educational Background: 
BYEd: Year of graduation 
M.Ed. Year of graduation 


Others Year of graduation 


(please specify) 
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TEACHER EXPECTATIONS SURVEY INSTRUMENT 
INSTRUCTIONS 


This is a list of selected language-related Skill tasks that 
might be performed successfully by the children who have completed 
kindergarten and who are now beginning grade one. Based on your 
KNOWLEDGE and EXPERIENCE as a teacher of young children, please MAKE 
JUDGMENTS about the language performance of children in your area of 
the city who are just entering grade one (please EXCLUDE students 
repeating first grade and those with known speech, hearing, vision or 
learning problems) by estimating: 

(1) THE PERCENTAGE OF THE CHILDREN who COULD complete 

successfully each kind of language task and 

(2) THE PERCENTAGE OF THE CHILDREN who SHOULD complete 


successfully the same language task. 


COULD SHOULD 
The use of the term "could" The use of the term "should" 
refers to your professional refers to your professional 
judgment that the beginning grade judgment that it is DESIRABLE 
one children are CAPABLE of that the beginning grade one 
successfully performing a specific children successfully perform a 
language-related skill task at specific language-related skill 


their present stage of development. task at their present stage of 
development because such 
performance is necessary for 
continuing language skill 
development. 


Please give your PERCENTAGE ESTIMATE for each task by USING 


THE SPECIFIED SCALE as illustrated in the following example: 
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EXAMPLE 


TASK 


AUDITORY DISCRIMINATION OF 
initial CONSONANT sounds IN 
SPOKEN WORDS. 


Procedure 


Teacher: "Listen to these two 
words (1) road-gain. Do these two 
words have the same sound at the 
beginning?" 


Teacher repeats words "road- 
gain" and pauses for child's 
response. 


"Now do these two words have 
the same sound at the beginning? 
Listen carefully (2) baby-box." 


Teacher repeats question for 
each pair: (3) top-pan, (4) hand- 


head. 


Expected Pupils' Responses 


(1) "No," (2) "yes," 
(3) nNG., tt (4) "Yes." 


Percentage Percentage 
Estimate Estimate 


EL aE Part II 
COULD SHOULD 


(Please check | (Please check 
only one) only one) 


__ 50% 
vw 40% 
__ 30% 


100% 50% 


90% _ 40% 


_ 80% __ 30% 


facet 0F 


v 60% 


20% 


10% 


> 10% 


0% at: 


___ unable to 
estimate 


___ unable to 
estimate 
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The EXPECTED PUPILS' RESPONSES for this task are "No," "Yes," 
"No," "Yes." You are asked to indicate by placing a check mark (/) 
in the space provided on the right side, THE PERCENTAGE OF THE CHILDREN 
who in your view (1) COULD and (2) SHOULD complete the task according 
to the EXPECTED RESPONSE. In the example the respondent felt (1) that 
40% of the children USUALLY CAN complete this task euccess fli’ but 
(2) that 60% of the children SHOULD BE ABLE to complete it. 

Please proceed in this OUTLINED MANNER for EACH task in the 
questionnaire. It is important that a percentage estimate is given 
for both Part I (COULD) and Part II (SHOULD) for each of the tasks 
included in the questionnaire. You are asked to complete the entire 
questionnaire and not to omit any of the items. If you do not have 
any ideas and are not confident to give a percentage estimate for a 
certain task please put a check mark in the space provided on the 


right side in front of UNABLE TO ESTIMATE. 
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BEGIN HERE 


SECT LON 1 Percentage Percentage 
Estimate Estimate 
LISTENING-RELATED SKILL TASKS 


Part I Part II 
COULD SHOULD 


(Please check | (Please check 
only one) only one) 


ASK I 


AUDITORY DISCRIMINATION OF 
initial CONSCNANT sounds IN 
SPOKEN WORDS. 


Procedure 


Teacher: "Listen and say these 
two words after me mouse-man." 


Teacher pauses for child's 
response and says, 


"These two words mouse-man have 
the same sound /m/ at the 
beginning." 


"Now listen to these two words 
(1) cat-comb. Do these two words 


have the same sound at the 
beginning?" __100% 100% — 50% 


Teacher repeats "cat-comb" and __ 90% __ 90% — 40% 
pauses for child's response. 


80% 80% __ 30% 


"Now do these two words have 
the same sound at the beginning? __ 10% __ 70% _ 20% 
Listen carefully (2) house-boat." 


__ 60% _ 602 Rht0% 
Teacher repeats question for 
each pair: (3) pen-lap, (4) food- __ 0% 
fence. 


___ unable to ___ unable to 
estimate estimate 


Expected Pupils' Responses 


(1) "Yes," (2) "No," (3) "No," 
(4) "Yes." 
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Percentage Percentage 
Estimate Estimate 


Part I Part ii 
COULD SHOULD 


(Please check | (Please check 
only one) only one) 


ASK II 


AUDITORY DISCRIMINATION OF 
rhyming ELEMENTS IN WORDS. 


Procedure 


Teacher: "Listen and say these 
two words after me boy-toy." 


Teacher pauses for child's 
response and says, 


"These two words boy-toy have 
the same sound /oy/ at the end." 


"Now listen to these two words 
(1) wall-fall. Do these two words 
have the same sound at the end?" 


100% 


100% 50% 


50% 


90% 40% 


902 aoe 


Teacher repeats words "wall-fall" 
and pauses for child's response. 


a 05 cas [th Pe | eae Fy nasi 


"Now do these two words have the 
same sound at the end? Listen 


carefully (2) moon-spoon." 


£.70% 720% 


Soe 0pe 20% 


60% 10% | 60% 102% 


Teacher repeats question for 
each pair (3) sun-clock, (4) fly- 
pot. 


0% 


s 40% a 


___ unable to 
estimate 


___ unable to 
estimate 


Expected Pupils' Responses 


(1) "Yes," (2) "Yes," (3) "No," 
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Percentage Percentage 
Estimate Estimate 


Part I Part II 
COULD SHOULD 


(Please check | (Please check 
only one) only one) 


one 1a 


IDENTIFYING THE word segments 
IN SPOKEN SENTENCES 


Procedure 


Teacher: "I'm going to say 
something and you say it back to 
me. (pause) <A dog chases a cat." 


Teacher pauses for child's 
response and says, 


"I can say A dog chases a cat 
slowly in parts. I'll speak very 
slowly and stop every time I feel 
I can stop and I'll put a chip down 
for each part. Listen and watch 
mevcarerully: “AY Ph dog « 

Gianes e+ ra oe cater 


50% 


40% 


30% 


el 


"Now can you say The boy 
catches a ball slowly in parts and 
put a chip down for each part?" 


_10% 


__ 0% 


Teacher repeats question for 
each sentence: This is my toy. 


A bird is in a cage. 


unable to 


Lon ___ unable to 
estimate 


estimate 


Expected Pupils' Responses 
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Part I Part II 
COULD SHOULD 


(Please check |} (Please check 
only one) only one) 


VAS VV 


IDENTIFYING syllables IN 
SPOKEN WORDS. 


Procedure 


Teacher: "I'm going to say 
something and you say it back to 
me. (pause) September." 


100% 


Teacher pauses for child's __ 50% | _ 100% 


response and says, 


90% 5.40% 4 5.908 


"I can say September slowly in 
parts and put a chip down for each 
part. Listen and watch me carefully: 
mem. . ten... . ber.” 


4 W802 208 4. apo 


ee ery 


Ry ees 


"Now can you say Santa slowly in 
parts and put a chip down for each 
part?" 


mous 


Teacher repeats question for unable to unable to 
each word: children, holiday. — estimate ~ astimate 


Expected Pupils' Responses 
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Part I Part II 
COULD SHOULD 


(Please check | (Please check 
only one) only one) 


ASK V 


RECOGNIZING sequential 
relationships OF ACTIONS IN A 
STORY. 


Procedure 


Teacher tells this story: A dog 
chases a cat into the basement of a 
house. The boy tries to get his dog 
out of the basement but it won't 
come out. So the boy's father 
brings him a box of dog food to 
tempt the dog to come out. Finally 
the dog comes out to get the food 
and pays no more attention to the 
cat. 


Teacher presents four pictures 
of the story. 


"Look at all these pictures and 
put them in the order they should be 
to tell the same story as I've just 
Lold :you.” 


__ 0% 


___ unable to 
estimate 


___ unable to 
estimate 


Expected Pupils' Responses 


Student arranges pictures of 
the story according to the 
SEQUENTIAL RELATIONSHIPS OF 
ACTIONS. 
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Part I Part II 
COULD SHOULD 
(Please check | (Please check 
only one) only one) 


TASK VI 
RECALLING detail IN A STORY. 


Procedure 


Teacher uses the four pictures 
of the story told in Task V which 
are now arranged in a correct 
sequence. 


"Look at these pictures and 
listen carefully to the three things 
I am going to say. Then tell me 


which one of these really happens 
in the story." 


50% 


100% 100% __ 50% 


90% _ 40% | 90% __ 40% 


St 80%e) 30% ae S804. BesUe 


"The father brings some dog 


"The mother brings some dog __ 60% __ 10% __ 60% __ 10% 
toodt! 
fete) (pause) og og 
"The boy hits the dog." 
___ unable to ___ unable to 
estimate estimate 


Expected Pupils’ Responses 


"The father brings some dog 
Foods. ; 


Students may complete the task 
successfully by saying something 
reflecting the same content as in 
this expected response. 
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Pant. I Part i 
COULD SHOULD 
(Please check | (Please check 
only one) only one) 


GASK Will 


DISCRIMINATING BETWEEN 
CRUCIAL AND INCIDENTAL FACTS BY 
TELLING THE main idea OF THE 

STORY. 


Procedure 


Teacher uses the four pictures 
of the story told in Task V which 
are now arranged in a correct 

sequence. 


"Look at these pictures and 
listen carefully to the three things 
I am going to say. Then tell me 
which one of these is the most 


important thing that happens in 100% 50% 
the story." 
90% — 40% 


100% 50% 


90% 40% 


"A boy is running after a 
dog." (pause) _ 80% __ 30% 


=. 80% 30% 


"A boy uses dog food to stop S/O = EUnet 10a" = 20k 
his dog from chasing the cat." 


(pause) _ 60% __ 10% 


60% 10% 


ene 


"A dog is chasing a cat." 0% 


___ unable to 
estimate 


unable to 


Expected Pupils' Responses — estimate 


"A boy uses dog food to stop 
his dog from chasing the cat." 


Students may complete the task 
successfully by saying something 
reflecting the same content as in 
this expected response. 
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Part I Part II 
COULD SHOULD 


(Please check | (Please check 
only one) only one) 


TASK VIII 


DRAWING A generalization FROM 
A STORY. 


Procedure 


Teacher uses the four pictures 
of the story told in Task V which are 
now arranged in a correct sequence. 


"Look at these pictures and 
listen carefully to the three things 
I am going to say. Then tell me 


which one of these three things you 
learn from this story." 


"We learn that we may stop a 100% 50% 100% 50% 
dog from doing bad things by giving | yeni ya ey? 
it food." (pause) PES Oke AO ta fee Ute eee 

"We learn that a boy should have 80% 30% 80% 30% 
a dog and a cat." (pause) cree Gay a pom 

20) 707A ecO celle 70h ae 20% 

"We learn that a dog should not 
chase a cat." _ 60% _— 10%} 60% _ 10% 

"Now which one do you learn from —— 0% —-02 
the story?" 


___ unable to ___ unable to 
estimate estimate 


Expected Pupils' Responses 


"We learn that we may stop a dog 
from doing bad things by giving it food.' 


Students may complete the task 
successfully by saying something 
reflecting the same idea as in this 
expected response. 
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SECTION 2 Percentage Percentage 
Estimate Estimate 
SPEAKING-RELATED SKILL TASKS 
Part I Part II 
COULD SHOULD 
(Please check (Please check 
only one) only one) 


TASK I 


IDENTIFYING CRITERIAL properties 


OF OBJECTS. 


Procedure 
Teacher presents AN APPLE. 


"Tell me what this is and then 
tell me everything you know about it.' 


Teacher waits for a response. 
Then the teacher presents AN ALARM 
CLOCK and asks the same question. 


Expected Pupils' Responses 


The student might respond by 
giving ONE or MORE of the three 
following kinds of information. 


Please indicate what percentage 
of the students would respond in 
EACH MANNER. 


a. Describe objects according to 100% — 50%} 100% _ 50% 
the ATTRIBUTES of size, shape, 
color, texture, weight, or 90% _ 40%} 90% _ 40% 
composition. e.g. 
me B0Se= 23084 80% 30% 
Tie 6 uLcy. 
"It looks like a ball." 70% _ 20%} 70% _ 20% 
__ 60% _ 10%} _ 60% _ 10% 
___ 0% ___ 0% 
unable to unable to 


~ estimate ~~ estimate 
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Percentage Percentage 
Estimate Estimate 


Part I Part II 
COULD SHOULD 
(Please check (Please check 
only one) only one) 


b. Describe objects according to 
the FUNCTION of, the action 
of, or the action upon the 
objects. e.g. 


_-100% 50%} 100% _ 50% 


90% e40te ee 907. 40% 


80% 30% 80% — 302 


"Set the time to wake 
people up.” 


eS ANS a) ee eas 


__ 60% 


ete: 


10% | __ 60% 


0% Lai: 


__ unable to 
estimate 


___ unable to 
estimate 


. Describe objects by specifying __ 50% 
PARTS IN RELATION TO THE WHOLE. 


e.g. 


100% _ 50% | 1002 


90%" S4oe 90% Ang 


_ 80% 30% | 80% +__ 302 


"It has seeds inside it." 


se TORe reds LL 70e | 20% 


__ 60% 


10% 


10% 


__ 60% 


0% __ 02 


unable to 


Ais ___ unable to 
estimate 


estimate 
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Percentage 
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Part I Part II 
COULD SHOULD 
(Please check | (Please check 
only one) only one) 


TASK II 


RECOGNIZING categories OR 
CLASSES OF THINGS. 


Procedure 


Teacher presents a set of 
pictures, three each of animals 
and food. 


100% 50% | 100% 50% 


"Look at these pictures and put 
them together the way you think 
they would belong." 


__ 90% 40% | 90% __ 40% 


py ey i Ms ty esp 


After the student finishes 
sorting, the teacher asks, 


Baris) Bene Nyy lth 


"Why do these belong 
‘together?" 


60% 10% | 60% 10% 


een07 a 90% 


Expected Pupils’ Responses 


Student CLASSIFIES objects and 
living things by sorting them into 
two categories and ATTACHING A 

PROPER NAME to each category. e.g. 


___ unable to 
estimate 


___ unable to 
estimate 


"We eat them; they're food." 
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TASK III 


Comparing AND contrasting 
OBJECTS. 


Procedure 


Teacher presents a glove and a 
mitten. 


"Tell me the ways these two 
things are the same and in what 
ways they are different." 

Ce 


Expected Pupils' Responses 


Student describes BOTH 
similarities and differences of 
objects by comparing and 
contrasting them. e.g. 


"This one is black. That one 
is brown. This one has more 
fingers (different). They are 
both things to put on your hands 
(same) ." 


Percentage Percentage 
Estimate Estimate 


Part I Part II 
COULD SHOULD 
(Please check | (Please check 
only one) only one) 


100% 


100% 50% 


50% 


mm S0% ee 40% ee 90 RACs 


__ 80% 


_ 80% 30% 


30% 


70% 


De 20%) | a7 0% eens 


. S60 % eee 0% al eee ea OF 


0% 0% 


___ unable to 
estimate 


___ unable to 
estimate 
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ASK IV 
RECOGNIZING STORY sequence 
FROM PICTORIAL MATERIAL. 
Procedure 
Teacher presents a set of 


pictures of FIVE sequential 
stages in an event. 


"These pictures tell a story. 


Look at all of them and put them 


in the order they would happen in 
the story. Find the picture which 


tells what happens first. Then 


find the one that follows the first 


picture. Then find the one that 
would tell what happens next and 


finally the one that comes last." 


After the child arranges the 
pictures, the teacher asks, 


"Now tell me the story of the 


pictures you have put together." 


Expected Pupils’ Responses 


Student arranges the pictures 


according to a logical SEQUENCE 
of actions and describes each 
picture in relation to the other 
pictures. 


The logical sequence of 
actions is: (1) A squirrel is 
running past a dog that is 
lying down. (2) The dog starts 
to chase the squirrel. (3) Then 


Percentage Percentage 
Estimate Estimate 


Part I Part II 
COULD SHOULD 
(Please check | (Please check 
only one) only one) 


100% 50% 


100% 50% 


90% 40% | 90% _ 40% 
__ 802 «= 30% | —— 80% «30% 
__ 70% _ 20% | _ 70% _ 20% 
- 200% oo. 10zg. 602°" 30h 
__ 0% EOS 
___ unable to ___ unable to 
estimate estimate 


ay ae ee oe) nian aes els | 
; Hts wh : &GAS Macy ¥ a 
a ; | phereS 
| : : Secigetaaall 
= t peer. rat 
; t oes% : 
| i 
M i ny i 
c $5 A 
id F : LJ eal F 43 
> ' *) ; bee 
. t ar 2 ve mas 
— a ~ nnn sR ee ane o—neetinaoe ee 
: 4 
a 
; ad 
| sgnoupee ar ont IS 
| : + ATR STAN oT By ify, 


; > 
- ‘ 
: ’ 
, 
{ 
- ) 
’ 
: 
i 
: : 
? ‘ ] 
i : 
} 1 


: Ln, dn ge: 
’ 1? cheat Slums “gest ~s619 io 


e-w ieie et) as 


| b Asati saubig eit $ bala Rt. ree 
: ote? secre vesonegen tack acne Of: oe 


. 3e55) ete gwolsed sads 260. 
] ; ach eet md Hers ceentS ua _ 
| $02 Gi | we vl. ngs Syst eihegaest tadw Khe 3 t yA GE 
. Bh cat comes SHAs BN ba witen 
i Py ris ee | Be 6m ; a oo i. ed 
7 | ody espnetts ‘bfins edt yest 
L MOF to8 80 "08 = aatee Netsee? ety , 250 
t > one — ee te eit + Agia Baa | ' 4 
f . tad “et Oe 
-0S Fi) oi aay 


me ois em cies Wome 
| ey event voy eet 


a n 


. 


co 
my 
- 
} 
% 
*” 
, 
% 
‘ 4 
? ’ : ; 
ee SPEER ote a 


ete 


ne 
¢ 


ot sidenu = |. OF leTaeny 
oi anit23 egamiy zs ; 


I 


’ ? —_ 25 


a. any 


$s) 
+> 


18 


Percentage Percentage 
Estimate Estimate 


Part I Part Il 
COULD SHOULD 


(Please check | (Please check 
only one) only one) 


a boy standing in front of the 
house calls him. (4) The dog 
looks both ways. (5) Then he 
runs back to the boy. 


TASK V 


Inferring emotional reactions 
OF PEOPLE IN A SPECIFIC SITUATION. 


Procedure 


Teacher shows a picture of a 
child in a kitchen walking straight 
to a cookie jar on the table while 
the mother, standing beside the 
oven, is looking at the muddy 
footsteps the child has left on the 
floor. 


"Tf you were this child how 


would you feel?" 100% — 50% | 100% 50% 
Teacher waits for a response, 90% 40% 90% 40% 
then asks, iad > 1 en 


< BOTemee0e sf) BOS: 30% 
"If you were the mother how 
would you feel?" - 70% 20%) 8. 70% ~ 720% 


60% 10% | 60% __ 102% 


Expected Pupils' Responses 


Student describes feelings of 
others by adopting their points 
of view. e.g. 


__ 0% 02 


___ unable to ___ unable to 
estimate estimate 


(child) "I'd feel hungry." 
(mother) "I'd be mad." 
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Percentage Percentage 
Estimate Estimate 


Part I Part II 
COULD SHOULD 


(Please check | (Please check 
only one) only one) 


TASK VI 


TELLING STORY FROM 
PICTORIAL SITUATION. 


Procedure 


Teacher shows a picture of a 
boy standing and crying in front 
of the Superb Pet Shop. The boy 
is holding a dog in his arms. He 
is wearing shorts with both pockets 
turned out to show that he has 
nothing in them. A sign in front 
of the shop reads—Special Sale: 
Dog Food Today Only. 


"Here are the signs. Let's 
read them to See what they say." 


Teacher reads both signs in 
the picture to the child. 


"Now you tell the story that 
this picture shows." 


Expected Pupils' Responses A 


Children might tell a story 
revealing the following five 
different levels in QUALITY OF 
IDEAS. 


Please indicate what percentage 
of the students would respond at 
EACH of these levels. 
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Percentage Percentage 
Estimate Estimate 


Part I Part. PE 
COULD SHOULD 
(Please check | (Please check 
only one) only one) 
a. Children will express ideas 100% 50% 100% 50% 
concerned ONLY WITH THE mai a, aa ris 
CONCRETE and will not see ___ 90% 40% 90% 40% 
relationship between ray can Soy 
characters and their actions. _ 80% _ 30% j _ 80% _ 30% 
e.g. . 
i 70F 208 | 2 708 20% 


"There is a pet shop. He 
is wearing shorts and he has de OOM SSa lw twee OO) dal On 
a dog with him." 


Sr tty: __ 0% | 
___ unable to ___ unable to 
estimate estimate 
b. Children WILL SEE RELATIONSHIP 100% _ 50% | 100% _ 50% 
between objects and events, | 
characters and their actions, 90% 40% | 90% _ 40% 
and cause and effect but will 
be concerned ONLY WITH THE _ 80% —_ 30% | _ 80% _ 30% 
CONCRETE and the here and now. 
e.g. __ 70% _ 20% |} 70% _ 20% 
"The boy wants to get dog 60% _10% | 60% __ 10% 
food for his dog but he hasn't 
any money. He is crying." ___ 0% ___ 0% 
unable to ___ unable to 


~ estimate estimate 
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c. Children will see relationships 


as above and also INTERPRET 
CHARACTERS' THOUGHTS, FEELINGS, 
AND MOTIVES and form sensory 
images. e.g. 


"The boy's crying. He wants 
to buy dog food but he doesn't 
have enough money. He's sad 
because it will be on sale for 
only one day." 


. Children will express a 

unified idea with MORE ABSTRACT 
QUALITIES as well as concrete 
and see more complex relation- 
ships and also recognize simple 
character traits in the story 
Situation. e.g. 


"The boy wants to buy dog 
food but he does not have 
enough money. He's a good 
boy 'cause he loves his dog. 
But he doesn't know how to save 
his money for the food. He 
won't be able to buy any food." 


Percentage Percentage 
Estimate Estimate 


Part I Part II 
COULD SHOULD 
(Please check | (Please check 
only one) only one) 
100% 50%} 100% — 50% 
__ 90% _ 40% | _ 90% _ 40% 
_ 80% _ 30% | __ 80% _ 30% 
_- 70% 20% |i 70%... 20% 
__ 60% 10% | _ 60% _ 10% 

 & _. OF 

___ unable to ___ unable to 

estimate estimate 
100% — 50% | 100% _ 50% 
90% 40% | 90% _ 40% 
_ 80% 30% | 80% =__—30% 
- 10R. pee0eag 1. 10%" ce 
__ 60% _10% | 60% _ 10% 
___ 0% ___ 0% 

___ unable to ___ unable to 

estimate estimate 
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Percentage Percentage 
Estimate Estimate 


Part I Part II 

COULD SHOULD 
(Please check | (Please check 

only one) only one) 


e. In addition to level d. children 
EVALUATE SITUATIONS and make 


100% 50% | 100% _ 50% 


judgements generalizing from _ 90% _ 40% | 90% _ 40% 
their own experience. e.g. 
i 80% . 302) . 80%. 30% 
"Children should learn to 
keep their money so, when they - FOR. 20b tT FOL 20% 
want to use it, they will have 
2c." 602 Wor 60% 40% 
__ 0% ___ 0% 
___ unable to ___ unable to 
estimate estimate 
Expected Pupils' Responses B 
Children might tell a story 
which also reveals the following 
ABILITIES TO VERBALIZE IDEAS. 
Please indicate what percent- 
age of the children would respond 
in EACH MANNER. 
f. Ability to FOCUS ON THE MAIN 100% — 50% | 100% 50% 
IDEA(S) of the story told and 
to avoid irrelevancies. e.g. __ 90% 40% | 90% = _ 40% 
"The boy's sad. He wants _ 80% _ 30% | 80% _ 30% 
to buy dog food but he doesn't 
have enough money." Ue ec clpmie Sse oe 0n 
__ 60% _10% | 60% _ 10% 
__ 0% OS 
unable to ___ unable to 


~~ estimate estimate 
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g. Ability to USE WORDS TO CONVEY 


APPROPRIATE MEANING. e.g. 


"He should learn to save 
(instead of using keep) money 
to buy (instead of using get) 
dog food." 


. Ability to EXPRESS RELATION- 
SHIPS BETWEEN IDEAS by using 
appropriate transitional and 
connective words. e.g. 


"He wants to buy dog food but 
he does not have money." 


"He is sad because he has no 
money to buy dog food." 


Percentage 
Estimate 


Part I 
COULD 


(Please check 
only one) 


100% 50% 


90% 40% 
_ 80% __ 30% 
70% 208 
60% 10% 

__ 0% 


___ unable to 
estimate 
100% — 50% 
90% _ 40% 
80% __ 30% 
70% __ 20% 
60% __ 10% 

__ 0% 


___ unable to 
estimate 


Percentage 
Estimate 


Part II 
SHOULD 


(Please check 
only one) 


100% 50% 
90% __ 40% 
2. 80% 30% 
10% . 20% 
60%. 10% 

0% 


___ unable to 
estimate 
100% _ 50% 
90% 40% 
_ 80% . __30% 
JO. 2 208 
60% __ 10% 

0% 


___ unable to 
estimate 
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Percentage Percentage 
Estimate Estimate 


Part I Part II 
~ COULD SHOULD 


(Please check | (Please check 
only one) only one) 


i. Ability to USE COMPLEX 
SENTENCE STRUCTURES as well 
as a VARIETY OF SIMPLE 
SENTENCE FORMS. e.g. 


100% 


_ 90% 40% 


80% 


"Once there was a boy who 
had a dog." (adjective clause) 


270% 2027 


"A boy goes to the pet shop _ 60% — 10% __ 10% 
when he wants dog food." 


(adverbial clause) 


| 60% 


02 


unable to 


am ___ unable to 
estimate 


estimate 


j. Ability to STRUCTURE EVENTS 
to indicate a beginning, a 
middle part, and an ending. 
e.g. 


T00% 50% | 100% e502 


—_ 90% 40%] 90% ~~ 40% 


80% _ 30%] 80% 302 


"A boy goes to a pet shop. 
He wants to buy dog food. 
He can't buy it 'cause he 
has no money." 


70% _ 20%} 70% _ 20% 


_ 60% '*_ 10% | 60% © 10% 


ie __ 0% 


___ unable to 
estimate 


___ unable to 
estimate 
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Dia PON ed 
READING-RELATED SKILL TASKS 


TASK I 


Knowledge of letter names 
THROUGH IDENTIFICATION OF EITHER 
A CAPITALIZED OR LOWER CASE 
LETTER FORMS IN A PRINTED WORD. 


Procedure 


Teacher presents a card with the 
words—BUY, THANK, COLD, SING, 
tongue, hard, five, jump—typed on 
Te 


"Show me the letter p." 


Then using similar questions 
the teacher asks a child to locate 
Ene stercersamsed, ude<i pas, sts 
apegecb: 


Expected Pupils' Responses 


Student points correctly to 
ALL TEN teacher-selected letters 
in either capitalized or lower 
case forms. 


Percentage Percentage 
Estimate Estimate 


Part I Part II 


COULD SHOULD 
(Please check | (Please check 
only one) only one) 


100% 50% | 100% 50% 


90% 


40% | 90% +__ 40% 


BOE 307 wi BGP Cae 


we TOR EOE a 70% 20 


60% 


_ 60% 10% 


10% 


a. 0% _. 


___ unable to 
estimate 


___ unable to 
estimate 
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Percentage 
Estimate 


Percentage 
Estimate 


Parc J Part II 
COULD SHOULD 
(Please check | (Please check 
only one) only one) 


TASK II 


VISUAL DISCRIMINATION OF 
correct letter order IN WORD FORMS. 


Procedure 


Teacher presents a card having— 
FUN/FNU UFN FUN NUF, 
MARK/MRAK KRAM RKAM MARK—typed on it 


100% 50% | 100% — 50% 


Teacher points to the first word 
"FUN" and then the rest of its set. 


__ 90% 40% | 90% ~--40% 


"Which one of these four words 
looks exactly the same as the first 
word?" 


8012 30% | _. sovble 30% 


oe 10%. 6 20% Wa 708) © 208 


Then teacher uses the same 
procedure and question with the 
MARK word set. 


60% ~- 10% | - 60% 102 


__ 02 __ 0% 


___ unable to 
estimate 


___unable to 
estimate 


Expected Pupils' Responses 


Student points correctly to the 
word FUN and MARK. 
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Percentage Percentage 
Estimate Estimate 


Part. I Part II 
COULD SHOULD 
(Please check | (Please check 
only one) only one) 
TASK III 
RECOGNITION OF own name 
IN PRINT. 
Procedure 


Teacher presents a list of names 
in which there is the name of the 
child... 


0) Sy 


"Can you find your name among 


these words and point to it? Pe Oe 
ro __unable to ___ unable to 
Expected Pupils' Responses BR REN astimate 


Student points correctly to 
his/her name. 
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Percentage 
Estimate 


Percentage 
Estimate 


Part I Part II 


COULD SHOULD 
(Please check | (Please check 
only one) only one) 


TASK IV 


UNDERSTANDING OF directional 
concepts IN READING 


Procedure 


Teacher presents a story book 
and focuses on one page. 


"Point to where I'd begin 
to read." (pause) 


"Show me which way I'd go 
from there." (pause) 


"Now show me where I'd look 
after that." (pause) 


"Where would I stop reading?" 


10% 


Expected Pupils' Responses 


Student gives correct verbal 
responses or demonstrates by 
pointing correctly in order to 
reveal understanding of the 
directional concepts in reading. 


0% 


___ unable to 
estimate 


___ unable to 
estimate 
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TASK V 


RECOGNITION OF COMMON AND 
FAMILIAR printed signs. 
Procedure 


Teacher presents a card with 
the words—SAFEWAY, school, GO, 


"Can you read these words?" 


Expected Pupils' Responses 


listed above. 


stop, EXIT, OUT, park—typed on it. 


Student pronounces independently 
at least THREE of the seven words 
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Percentage Percentage 
Estimate Estimate 


Part I Part II 


COULD SHOULD 
(Please check | (Please check 
only one) only one) 


100% 50% 


90% 


80% 


170% _ 20% 


an BOR AR 


“50% 


unable to 


tas: ___ unable to 
estimate 


estimate 
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ASK VI 


RECOGNITION OF DIFFERENT 
SELF-SELECTED words WHEN PRESENTED 
WITH THEIR VISUAL FORMS. 


Procedure 


Teacher: "Tell me some words 
you know or can read. I'll write 
them as you tell them to me." 


After printing each word on a 
card the teacher presents the words 
in a different order. 


"Now read them to see if I 
wrote what you said." 


Expected Pupils' Responses 


Student TELLS at least FIVE 
self-selected words and PRONOUNCES 
CORRECTLY ALL the words selected. 


Percentage Percentage 
Estimate Estimate 


Part I Part II 
COULD SHOULD 


(Please check | (Please check 
only one) only one) 


100% _ 50% | 100% 50% 


= 90% 40% |. 90% - dog 


ba S0%e She |) 808) Ag 


[Oi eemec0?) bn eae 


20% 


eee Moz. |. boxe Mog 


__ 0% 


__ 0% 


___ unable to 
estimate 


___ unable to 
estimate 
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SECTION 4 Percentage 


Estimate 


Percentage 
Estimate 


WRITING-RELATED SKILL TASKS 


Pary . Part II 
COULD SHOULD 
(Please check | (Please check 
only one) only one) 


TASK I 


Writing A NUMBER OF TEACHER- 
SELECTED letters IN EITHER 
CAPITALIZED OR LOWER CASE FORMS 
WITHOUT A COPY. 


100% 50% | 100% — 50% 


90% _ 40% | 90% +__ 40% 


80% __ 30% 


302 


__ 80% 


Procedure 


ee TOT eae) 0 eee 


Teacher: "Write the letters I 
name—t, b, Mm, Cy, dad; a, O, or S, e.t 


BS at a ee ate 


__ 0% __ 0% 


Expected Pupils’ Responses 


Student writes correctly ALL TEN 
of the above letters named by the 
teacher. 


___ unable to 
estimate 


___ unable to 
estimate 


TASK 11 


Writing ONE'S own GIVEN name 
FROM MEMORY. 


Procedure 


Teacher: "How do you write your 
name? Write it for me." 


Expected Pupils' Responses 


Student WRITES a CORRECT AND 
RECOGNIZABLE form of his/her own 
name. 


unable to 


= ___ unable to 
estimate 


estimate 
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Percentage Percentage 
Estimate Estimate 


Part I Part II 


COULD SHOULD 
(Please check | (Please check 
only one) only one) 


TASK, Ly 


Writing A NUMBER OF SELF- __100% _ 50% | __ 100% 


SELECTED FAMILIAR words WITHOUT 
CUPLES. 


90% 40% | 90% +402 


80% __ 30% | 


_ 80% __ 30% 


Procedure 


ae SE car dls | eo (ar 


Teacher: "Think of the words 
you know and write them down. You 
can write as many as you want." 


Mr CUl, alert ee bUs eel Oe 


__ 0% 


Expected Pupils' Responses 


Student writes correctly at 
least THREE self-selected words. 


___ unable to 
estimate 


___ unable to 
estimate 
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Percentage Percentage 
Estimate Estimate 


Part I Part II 
COULD SHOULD 


(Please check | (Please check 
only one) only one) 


PAS hal V 


Copying A SHORT sentence. 


| Procedure 

| Teacher presents one short 100% _ 50% | 100% _ 50% 
sentence in a clear manuscript 
form—My dog can jump with me. _ 90% _ 40% | 90% _ 40% 

| "This says—My dog can jump __ 80% __ 30% __ 80% __ 30% 
with me." 


UeiLUe) make Coe legate Uae 1 cen 

Teacher points to spaces under : 

the sentence and says, _ 60% 10% | 60% _ 10% 
"Let's see if you can copy Zt ___ 0% rabid! 0% 
here." 
___ unable to ___ unable to 

estimate estimate 


Expected Pupils' Responses 


Student COPIES the above 
sentence CORRECTLY and RECOGNIZABLY. 
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APPENDIX B 
CORRELATIONS BETWEEN ESTIMATES OF THE KINDERGARTEN TEACHERS 


FOR THE VARIOUS TASKS IN FOUR LANGUAGE-RELATED SKILL 
SECTIONS BASED ON THE "COULD" CRITERION 
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APPENDIX C 
CORRELATIONS BETWEEN ESTIMATES OF THE GRADE ONE TEACHERS 


FOR THE VARIOUS TASKS IN FOUR LANGUAGE-RELATED SKILL 
SECTIONS BASED ON THE "COULD" CRITERION 
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APPENDIX D 
CORRELATIONS BETWEEN ESTIMATES OF THE KINDERGARTEN TEACHERS 


FOR THE VARIOUS TASKS IN FOUR LANGUAGE-RELATED SKILL 
SECTIONS BASED ON THE "SHOULD" CRITERION 
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APPENDIX E 
CORRELATIONS BETWEEN ESTIMATES OF THE GRADE ONE TEACHERS 


FOR THE VARIOUS TASKS IN FOUR LANGUAGE-RELATED SKILL 
SECTIONS BASED ON THE "SHOULD" CRITERION 
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APPENDIX F 
SUMMARY OF THE FINDINGS ON INDIVIDUAL TASKS 
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SUMMARY OF THE FINDINGS ON INDIVIDUAL TASKS 


The numbers on each of the tables in Appendix F correspond 
to the following: 

1. Number of teachers who gave percentage estimates for the 
tasks (from Table 2). 

2. Correlations between estimates based on the "could" 
criterion and those based on the "should" criterion for (a) kinder- 
garten teachers and (b) grade one teachers (from Table 3). 

3. Correlations between estimates of the various tasks based 
on the "could" criterion and correlations between those based on the 
"should" criterion for (a) kindergarten teachers and (b) grade one 
teachers when r > .694 (from Tables 4, 6, 8, and 10). 

4. Correlations between estimates of the various tasks 
based on the "could" criterion and correlations between those based 
on the "should" criterion for (a) kindergarten teachers and (b) grade 
one teachers when r < .095 (from Tables 5, 7, 9, and 11). 

5. Percentage of the beginning grade one children who 
completed successfully the various tasks (from Table 12). 

6. Percentages of the teachers categorized according to the 
comparisons of their estimates of children's performance on the 
tasks and the actual performance of children (from Table 15). 

7. Differences between the kindergarten teachers' mean 
estimates based on the "could" criterion and those of the grade one 
teachers based on the "could" criterion (from Tables 16-20). 

8. Differences between the kindergarten teachers’ mean 


estimates based on the "should" criterion and those of the grade one 
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teachers based on the "should" criterion (from Tables 16-20). 


NOTE: The following are the abbreviations referred to in the summary: 


K - Kindergarten teachers C - Could 
1 - Grade one teachers S - Should 
L-II - Section 1: Listening Est. % - Percentage estimate 
Task II 


Und. Est. - Underestimate 
S-VIa - Section 2: Speaking 


Task Vila Clo. Est. - Close-estimate 
R-I - Section 3: Reading Ove. Est. - Overestimate 
Task I 
N.S. - Not statistically 


W-IV - Section 4: Writing significant 
Task IV 
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